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Our Position

Is it All Just Ideology?

Acknowledging the Lack of Evidence for Educators

Too often, good-intentioned policies and directives place teachers in a precarious 
position, tasked with traversing a complex terrain for which they have received 
inadequate preparation, resources, and guidance. Enhancing teacher confidence 
necessitates a multi-faceted and sustained effort from various stakeholders. 
Comprehensive educator training, culturally responsive curricula resources, and ongoing 
support are necessary. Investments from schools, education leaders, and government 
bodies for effective integration of Indigenous content into education. Only through such 
measures can we bridge the gap between policy and practice, ensuring all Australian 
students engage with the rich collection of knowledges and perspectives of Australia’s 
First Peoples.

The misguided narrative framing the inclusion of Aboriginal and Torres Strait Islander 
histories and cultures as an ideological agenda is a highly problematic rhetoric that must 
be addressed. Reducing rich Indigenous knowledge systems to ideology devalues their 
rightful place in Australian education and perpetuates the notion that this content is an 
unnecessary distraction. This discourse forces educators to move through an already 
complex landscape while contending with public narratives that dismiss their work as 
unessential ideological indoctrination. When Indigenous knowledges and perspectives 
are respectfully incorporated into the curriculum, contestation and debate will inevitably 
arise. These sites of contention present students and educators with rich opportunities to 
examine nuanced and sophisticated ideas.

The apprehensions voiced by teachers are understandable; the fear of making missteps, 
and the concern of perpetuating tokenism or cultural insensitivity. These sentiments 
are symptomatic of a deeper systemic issue; a failure to equip our educators with the 
foundational knowledge, skills, and confidence required to engage with Indigenous 
content in a manner that honours their richness and diversity. Ma Rhea et al. (2012) 
highlighted that there is little research-based evidence available to guide teachers in this 
field, leaving many struggling to evaluate trustworthiness and quality of resources leading 
frequently to a risky trial-and-error approach.

Imagine...
Envisage a world where educators seamlessly integrate Indigenous and Western 
epistemologies, offering students a rich tapestry of interconnected perspectives and 
knowledge systems. Transcending beyond curriculum delivery, fostering a profound 
understanding of how academic concepts apply to real-world contexts. Conceive for 
example, a learning environment that bridges sophisticated knowledge of local Deep 
Time histories with emerging scientific evidence. 



Navigating the complex landscape of resources and ensuring that the materials 
incorporated into the classrooms have been developed and shared with appropriate 
intellectual and cultural permissions, whilst making sure they serve a purposeful and 
meaningful role in the learning experience (Nakata, 2011), is a critical skill for educators. 
However, these are incredibly nuanced competencies that require considerable time and 
practice to develop. In a climate of fear and uncertainty, combined with added systemic 
pressures, the prospect of mastering such intricate skills can deter many educators from 
engaging meaningfully with this work.

Recognising it Requires Dedicated Time,  
Support and Practice

What Teachers Tell Us
“I try to be well researched, but then hear differing opinions and become 
worried that I am teaching incorrect information or that I will upset someone.”

– Practicing teacher, Ngarrngga research

Calls to Action
We challenge educators, educational 
leaders, and educational institutions, 
from early childhood centres to universities, 
to critically examine their curricula, 
teaching practices, and institutional 
cultures to identify and address any 
biases, stereotypes, or marginalisation of 
Indigenous perspectives and knowledges, 
as well as identify opportunities to 
strengthen this work.

We urge the Australian government 
and education authorities to provide 
adequate funding and resources to support 
initiatives, which aim to amplify Indigenous 
knowledges and perspectives in education.

We call upon governments and 
educational policymakers to prioritise the 
meaningful integration of Aboriginal and 
Torres Strait Islander histories, cultures, and 
knowledges into the national curriculum 
across all subject areas and grade levels. 

We encourage all Australians, regardless 
of their background, to engage with and 
learn about the histories, cultures, and 
knowledges of Aboriginal and Torres Strait 
Islander peoples. This can be achieved 
through attending cultural events, reading 
works by Indigenous authors, and seeking 
out opportunities for respectful dialogue 
and knowledge-sharing.
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