
xxvii

P R E F A C E

The Introduction to Criminal Justice course attracts students from various 
academic backgrounds and interests, including criminal justice, criminol-
ogy, psychology, sociology, pre-law, and general education. It is clear to us as 
instructors, and supported by research in learning sciences, that students of 
all majors retain knowledge and develop useful problem-solving skills when 
they are engaged with the content and actively learning. Our primary goal 
in writing this book is to present facts, theories, and new ideas about crim-
inal justice within the context of relevant case studies and examples, while 
encouraging students to apply what they learn through challenging discus-
sion questions and activities. Regardless of student backgrounds and career 
goals, this approach will help them develop valuable critical thinking, com-
munication, and problem-solving skills.

We provide a holistic picture of the contemporary U.S. criminal justice 
system — including its strengths, limitations, and ethical challenges — to 
help students expand their views beyond the sensationalized and fictional 
portrayals presented in the media and on television. The book has the stan-
dard organization that explores the three main sectors of the criminal justice 
system: Police, Courts, and Corrections. Woven throughout the book are 
contemporary and engaging topics, such as cybercrime, treatment courts, 
and reentry. We also examine law enforcement’s use of technology including 
body-worn cameras, surveillance, artificial intelligence, and drones as well as 
the associated ethical and privacy challenges. 

In addition, we integrate the following important topics in each chapter 
so that instructors can discuss them throughout the term rather than reserv-
ing them until the end of the course when time is limited. See the pages that 
follow for descriptions and examples of each of these features:

■		  Ethical Conundrums in CJ
■		  Minors in CJ
■		  Careers in CJ
■		  Myths v. Realities in CJ
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Pedagogy: Engaging, Contemporary, 
Interactive
We developed our pedagogical features based on our teaching experiences, 
input from our students, and feedback from colleagues and reviewers. 

Each chapter is organized by numbered major sections and correspond-
ing measurable learning objectives to establish what students will understand 
after studying each section. The end-of-chapter summary is also organized by 
these numbered sections and objectives. 

Each chapter opens with a feature titled Crime in Real Life that sum-
marizes an actual legal case from the news to pique student interest and to 
preview the key concepts of the chapter. Instructors can use the You Make 
the Case questions in the classroom or assign them as homework to encour-
age and challenge students to improve their critical thinking skills. 

Examples include: Murders at the University of Idaho (Chapter 2); The 
Execution of Aileen Wuornos (Chapter 3); Women in Policing (Chapter 4); 
The Death of Breonna Taylor (Chapter 5); and You Can’t Be Charged for the 
Same Crime Twice, Right? (Chapter 7).

18 Chapter 2 The Real Crime Picture     19

C H A P T E R  2

The Real Crime 
Picture
Chapter Outline & Learning Objectives
2.1 The Uniform Crime Report 20

Learning Objective: Describe the primary 
methods law enforcement uses to gather 
arrest and victimization statistics and the 
limitations of the data collected.

2.2 The National Incident-Based Reporting 
System 27
Learning Objective: Explain the National 
Incident-Based Reporting System.

2.3 The National Crime Victimization  
Survey 29
Learning Objective: Explain the National 
Crime Victimization Survey.

2.4 Self-Report Studies 30
Learning Objective: Explain self-report 
studies.

2.5 Correlates of Crime 31
Learning Objective: Summarize how 
factors such as age, gender, and race 
correlate with crime.

2.6 Current Crimes of Concern 37
Learning Objective: Summarize current 
trends in criminal behavior.

Crime in Real Life: Murders at the 
University of Idaho

  19

The nation was stunned by the report of the  early 
morning murders of four University of Idaho 
students on November 
13, 2022. Housemates 
Madison Mogen, Kaylee 
Goncalves, and Xana 
Kernodle were stabbed 
to death, along with Ker-
nodle’s boyfriend, Ethan 
Chapin. It was not until 
almost noon on Novem-
ber 14 that another 
housemate found the 
victims and called 911. 
There were no immedi-
ate suspects in the heinous attack, leaving the 
community scared and puzzled. On Decem-
ber 30, Bryan Kohberger, a doctoral student at 
Washington State University, was arrested and 
charged with four counts of first-degree murder 
and burglary.

Since his arrest, evidence supporting 
both the state’s charges and the defense’s 
counterclaims have been presented, includ-
ing evidence that the suspect purchased a 
knife online, contradictory cell phone tower 
locations, and DNA evidence at the home 
of the victims. As of July 23, 2025, Koh-
berger pleaded guilty to the murders of all 
four individuals. He was sentenced to four 

 consecutive life sentences.1 The most recently 
released data from the Uniform Crime Report 

(discussed in Section 
2.1) fortunately shows 
a national trend of a 
decrease in homicide 
rates. However, this 
data does not help us 
predict random acts 
of violence like the 
murders of these stu-
dents.

You Make the Case

Suppose there was no guilty plea and the trial 
proceeded. Using your Web browser, research 
what evidence has been released to the public 
about this case.

1. List the sources and dates you located. If 
you were the prosecuting attorney, what 
pieces of evidence from those sources 
do you believe present obstacles in 
demonstrating Kohberger’s guilt?

2. If you were the defense attorney, what 
claims regarding this evidence could cause 
the jury to question if he is guilty of the 
charges against him?



Ethical Conundrums in CJ
Keyed to the concepts of the 
chapter, this feature examines the 
ethical challenges and respon-
sibilities of the individuals and 
agencies working in the criminal 
justice system.

Examples include: When Does 
Your First Amendment Right Cross 
the Line? (Chapter 2); Ashley 
Madison (Chapter 3); Racial Pro-
filing (Chapter 4); What Should 
the Fourth Amendment Look Like 
in the Workplace? (Chapter 5); 
and To Accept Violence or Not? 
The Funding of Treatment Courts 
(Chapter 10).

Minors in CJ
The criminal justice system for juve-
niles follows a different framework 
from that of adults. This feature is 
dedicated to examining the juvenile 
system. 

Examples include: Combat-
ing Child Predators (Chapter 2); 
Become a Big! (Chapter 3); Juve-
nile Units and School Resource 
Officers (SROs) (Chapter 4); 
Reasonable Standard in School-
house Searches (Chapter 5); and 
Juvenile Life Without Parole 
(Chapter 13).

308 Chapter 10 Treatment Courts: A New Path to Justice and Rehabilitation

or any other violation, that participant will serve the sentence the court sets. 
If successful, participants graduate from the treatment court and do not suf-
fer any formal criminal justice sanctioning. However, their charge(s) remain 
on their permanent record, which becomes an obstacle to employment, 
education, and services (discussed in greater detail in Chapter 11). Other 
courts choose to be pre-plea courts, meaning that participants plead guilty. 
However, if they successfully complete all court requirements and graduate, 
the defense attorney can withdraw the plea, and the judge can dismiss or 
reduce the charge(s). Some courts use a combination of the post-plea and 
pre-plea models and generally decide on a case-by-case basis. Many states 
have charging requirements for certain offenses, which prosecutors must 
abide by, which adds to the variation among individual treatment courts from 
state to state.

Testing Procedures. Drug and alcohol testing procedures are another 
structural element that each treatment court needs to consider. Research 
shows that performing drug and alcohol testing increases court graduation 

Ethical Conundrums in CJ:
To Accept Violence or Not? The Funding 
of Treatment Courts
The criminal justice system relies on federal grants to 
supplement the cost of running successful treatment court 
programs such as drug and mental health courts. However, 
federal grants, such as those offered by the Bureau of Justice 
Assistance, do not allow violent offenders to be accepted into 
a treatment court, except for veterans treatment courts. It 
would seem that dissuading treatment courts from accepting 
violent offenders to retain necessary funding for rehabilitation 
and treatment is in the best interest of society. This is because 
society may feel there is more need for violent offenders to 
be punished than to be helped. However, this actually works 
contrary to public safety: Operating on the tenets of effective intervention, high-risk and high-
need individuals, including those with violent criminal records, are often the most amenable to 
the intensive supervision and rehabilitation that treatment courts offer. Additionally, while we as 
a society should want to reduce all recidivism, the reduction of violent offenses should be given 
precedence, given the harm that they cause.

Thinking Critically Questions

 1. Should federal funding be available to all treatment courts, even if they accept violent 
offenders into their programs?

 2. Should violent offenders be allowed to enter a treatment court program? Why or why not?

Should treatment courts accept 
people who commit violent crimes?

 13.2 Parole 433

The United States is the only country with the option of sentencing juveniles to life without 
parole (JLWOP) for crimes committed before age 18.22 At the beginning of 2020, almost 1,500 
individuals were serving JLWOP sentences. However, many states are making a change to better 
protect juvenile rights and recognize how development affects behavior. Five Supreme Court 
decisions in the past 20 years, beginning with Roper v. Simmons (2005)23 and ending with Jones 
v. Mississippi (2021),24 have upheld the fact that children have different levels of culpability than 
adults. As of 2023, 28 states and the District of Columbia banned JLWOP.

Minors in CJ: Juvenile Life Without Parole
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Thinking Critically Questions

 1. How have your behaviors changed as you have aged and developed? Do you believe you 
should be held liable for behaviors you engaged in at age 18 compared to age 25? Does 
your answer change what you think should happen to Rachel Shoaf, who was convicted of 
second-degree murder?

 2. In your opinion, which Supreme Court decision was most impactful to juvenile rights?

Source: https://www.rstreet.org/commentary/the-united-states-is-at-a-tipping-point-on-juvenile-life-without-parole/.
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Careers in CJ
The criminal justice course becomes even 
more interesting and successful if stu-
dents can start thinking about careers and 
eventually transfer what they’ve learned 
in the classroom to those careers. The 
goal of this feature is to guide students to 
research career and internship opportuni-
ties. 

Examples include: Crime Data Ana-
lyst (Chapter 2); Crime Scene Examiners 
(Chapter 4); Civil Rights Attorney (Chap-
ter 7); Treatment Court Coordinator 
(Chapter 10); Correctional Case Manager 
(Chapter 11); Correctional Program Spe-
cialist (Chapter 12); and Probation Offi-
cer (Chapter 13).

 4.3 The Roles and Responsibilities of Police Personnel 95

Crime scene examiners collect, 
identify, classify, and analyze 
physical evidence at crime scenes.

Careers in CJ: Crime Scene Examiners
Crime scene examiners (CSEs) have several job titles, depending 
on the agency in which they are employed, including:

■ Crime Lab Analyst 
(Crime Laboratory  
Analyst)

■ Crime Scene Analyst 
(CSA)

■ Crime Scene Technician 
(Crime Scene Tech)

■ Criminalist, or Crime 
Scene Investigator (CSI)

■ Evidence Technician 
(Evidence Tech)

■ Forensic Science 
Examiner

■ Forensic Scientist
■ Forensic Specialist
■ Latent Print Examiner

In general, CSEs collect, identify, classify, and analyze physical evidence related to criminal 
investigations. In addition, they search for and recover physical, forensic, and fingerprint evidence 
related to crime, victims, and suspects and are responsible for providing scientific advice on scene 
protection and evidence preservation. In some jurisdictions, CSEs may serve as specialists in areas of 
expertise such as ballistics, fingerprinting, handwriting, or biochemistry.65 CSEs respond to different 
types of crime scenes including murders, disasters, and nonviolent incidents like burglaries and crime 
scenes that involve criminal damage.66

CSEs can be either police officers or civilian specialists who are usually employed by an individual 
police force or law enforcement agency, forensic science services, or private companies. CSEs play 
an important role in the criminal justice system because they must keep comprehensive notes of their 
actions and present evidence in court. Notably, CSEs must ensure that the integrity of all the evidence 
recovered is maintained across all levels of an investigation, from its recovery at the crime scene 
to its presentation at court. In general, CSEs are expected to maintain the knowledge and skills to 
record the scene of a crime, a victim, or an offender using still digital or traditional wet photography. 
CSEs also manage several types of physical evidence, including fingerprints, fibers, footwear, glass, 
hairs, and paint from different surfaces. Often, CSEs must also manage DNA in the form of blood, 
semen, and saliva. Regardless of what materials they are working with, CSEs must ensure that all the 
evidence that they collect is carefully packaged, thoroughly sealed, correctly labeled, and properly 
stored.67

A career as a CSE often requires training in a vocational school, related on-the-job experience, 
or an associate’s degree. Employees in these occupations usually need one or two years of training 
that involves both on-the-job experience and apprenticeships and informal training with experienced 
workers. An educational background in criminal justice and chemistry is strongly recommended.68

Thinking Critically Questions

 1. What are the primary responsibilities of a crime scene examiner (CSE)? How does this role differ 
from the work of other law enforcement personnel?

 2. How has technology advanced the work of a crime scene examiner? What are some of the most 
important tools and technologies used by a crime scene examiner today?

Myths v. Realities in CJ
Many students may enter the course with 
a well-established, existing set of beliefs 
about the criminal justice system. The 
goal of this feature is to provide exam-
ples and data that encourage students to 
expand and possibly modify those existing 
beliefs.

Examples include: Females Are Not 
as Violent as Males (Chapter 2); Police as 
Crime Fighters (Chapter 4); Terrorism Is 
No Longer a Concern for Law Enforce-
ment (Chapter 5); Let’s Make a Deal 
(Chapter 7); and Do Punitive Punish-
ments Work? (Chapter 10).

104 Chapter 4 Police Organization and Structure

Myths v. Realities in CJ:
Police as Crime Fighters
The police provide many services to the public that are not 
directly related to crime or use of force. In fact, it is estimated 
that nearly 80 percent of a patrol officer’s time is devoted 
to activities outside of actual law enforcement.116 Studies 
have found that police spend much of that time interacting 
with people in nonemergency situations. Most often, the 
police deal with people who are under the influence of drugs 
or alcohol, as well as people experiencing homelessness, 
mental health issues, or emotional distress.117 As will 
be discussed in more detail in Chapter 6, mental health 
professionals have become co-responders to help with some 
of these issues.

The media often portrays police as crime fighters, emphasizing their role in maintaining law 
and order. Although many people are convinced that police spend their time “fighting crime,” 
analyses have found that many police officers devote only about 4 percent of their time handling 
violent crime. On a typical day, police officers respond to noncriminal calls or situations that re-
quire assistance. Traffic accidents and minor disturbances make up the bulk of service and patrol 
officers are likely be the first government officials to respond.118

The New Orleans Police Department reported that officers spend approximately 37 percent 
of their time responding to nonemergency situations. It is also common for police to spend a 
great deal of time with traffic enforcement. The Sacramento Police Department reported that traf-
fic offenses take up approximately 19 percent of their time. Other time is typically spent investi-
gating property crime, responding to calls for service for domestic disputes, and providing school 
safety services. On top of these responsibilities, police must also dedicate a significant portion of 
their daily work to administrative and court-related activities and various types of training.119

Thinking Critically Questions

 1.  What non–crime-related activities might police officers perform?
 2.  Why is it important for police officers to engage in these other activities?
 3.  How do these activities impact the relationship between the police and the community?
 4.  Find real-life examples of police officers performing the following duties and share your 

findings with the class. As part of your findings, discuss whether you saw a role that 
appealed to you as a career path.

 ■ Community outreach programs
 ■ Traffic control and safety education
 ■ Emergency response and disaster assistance
 ■ School resource officers
 ■ Mental health crisis intervention
 ■ Assisting the homeless and vulnerable populations

Police officers frequently assist peo-
ple who struggle with drug addiction 
or who need medical aid.
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Margin Definitions
The margins of the 
book include key term 
definitions to help stu-
dents learn legal terms 
and more easily pre-
pare for exams. 

20 Chapter 2 The Real Crime Picture

INTRODUCTION

In this and later chapters, we will see that the American criminal justice 
system was not instantly implemented as an organized and well-functioning 
structure composed of police, courts, and corrections. The methods of col-
lecting and analyzing crime rates were therefore disorganized and unreliable. 
As the states and other geographical jurisdictions were slowly formed, they 
used different methods of data gathering. These disparate methods  prevented 
equitable comparison of the crime rates in each area. In 1870, Congress 
created the Department of Justice and began a federal effort to collect data 
from law enforcement agencies across the country. However, many of these 
agencies ignored the request from the newly formed Department of Justice.

Since the initial effort by the Department of Justice, other government 
agencies and some private organizations have developed different methods of 
data collection. Combining data from these different sources can help law 
 enforcement create a unified and more accurate picture of the amount of 
crime in the country, but it will likely not encompass unreported crime. Crim-
inologists use the term dark figure of crime to describe crimes that victims or 
witnesses do not report. These crimes make it difficult both to understand why 
crimes are occurring and to create proactive and reactive policies to address 
them. This chapter discusses some of the methods of crime data collection 
used in the United States and highlights current criminal activity. Understand-
ing crime rates in the United States will help you grasp why some current 
criminal justice programs and policies are effective while others are not.

2.1  The Uniform Crime Report
Learning Objective: Describe the primary methods law enforcement 
uses to gather arrest and victimization statistics and the limitations of 
the data collected.

By the early 1920s, 48 states had been admitted into the United States and 
had operational law enforcement agencies. The International Association 
of Chiefs of Police recognized the need for an organized crime rate data 
collection system to help identify trends and assist policymakers in creat-
ing new laws and modifying existing laws. After a thorough review of state 
criminal codes, they established the Uniform Crime Report (UCR) in 1929 
to begin standardized data collection of clearances by arrest that had been 
experienced by law enforcement agencies. Clearances by arrests are those 
arrests made either by the implication of evidence or witnesses or by a con-
fession from an individual. This information is part of the UCR and helps 
law  enforcement understand methods for solving crimes. Standardized defi-
nitions of seven main offense categorizations were created and termed Part 1 
crimes. At that time, Part I crimes included:

Dark figure of crime
Crimes that go 
unreported to law 
enforcement and are 
therefore not reflected 
in official crime 
statistics. These include 
offenses unknown to 
police due to victims’ 
fear or mistrust, or other 
barriers to reporting.

Uniform Crime Report 
(UCR)
A collection of 
nationwide crime data 
established in 1929 
by the International 
Association of Chiefs of 
Police; maintained by 
the FBI.

Clearances by arrests
Cases that are 
considered solved 
because a suspect has 
been arrested, charged, 
and turned over to the 
court system.

Statistical Data and Figures 
Figures and tables include the latest criminal justice data 
available to help students build confidence in reading and 
interpreting data. Each chapter also includes other visuals, 
such as circular-flow diagrams and flow charts, to help stu-
dents visualize and retain details and relationships.

34 Chapter 2 The Real Crime Picture

Gender and Crime
During the early development of the U.S. criminal justice system (see 
 Chapter 1), most people concluded that women were not mentally capable of 
committing violent offenses. The majority of female offenses was limited to 
crimes involving sex and alcohol. Further, the U.S. corrections system in the 
nineteenth and early twentieth centuries focused on providing women with 
instruction on domestic skills that would help wayward females relearn social 
expectations and veer away from the life of crime. As our understanding of 
gender has become more astute, as well as our understanding of crime, more 
females have become involved in our criminal justice system.

Between 2019 and 2023, there was a steady decrease in the percentage 
of male and female arrests for all crime categories except murder/nonnegli-
gent manslaughter and weapons possession, which are often co-occurring 
offenses. In addition, the arrest rate as a whole is decreasing. However, data 
indicates that female arrest rates are becoming more comparable to those of 
males. There is debate about whether females are actually committing more 
crimes or if the criminal justice system is just treating females more like 
males. Regardless of the explanation, there is a notable increase in certain 
types of criminality by females. Tables 2.6 and 2.7 examine how arrest rates 
have changed for males and females between the years 2019 and 2023.

Race and Crime
The United States criminal justice system has a history fraught with differ-
ential treatment of races. Felony disenfranchisement laws tracing back to the 
Civil War targeted Black (and newly freed) Americans, and drug arrest rates 
were notably disparate between Black and White Americans during the War on 
Drugs, which began in 1971. The National Association for the  Advancement 
of Colored People (NAACP) reported 87 percent of Black adults believe the 
United States criminal justice system is unjust in its  treatment of races, and 

Table 2.5 Federal Bureau of Investigation Crime Data Explorer 
Arrest Rates Age Decline by Sex, 2023

Age Group, Years Female Arrests Male Arrests

25–29 268,115 710,842

30–34 306,690 796,533

35–39 269,180 683,345

40–44 212,662 560,174

45–49 133,613 370,396

Sources: Data retrieved from the Federal Bureau of Investigation Crime Data Explorer for the  
year 2023.
Website: https://cde.ucr.cjis.gov/LATEST/webapp/#
(Estimated population in 2023 is 236,560,463)

86 Chapter 4 Police Organization and Structure

Source: https://counciloncj.org/crime-trends-in-u-s-cities-mid-year-2024-update/.

Ethical Conundrums in CJ:
Racial Profiling
Racial profiling, which is widely criticized as a violation of civil rights and is subject to legal 
 scrutiny and public debate, occurs when a person of authority suspects individuals of criminal 
behavior based solely on their race, ethnicity, or national origin.44 Racial profiling, which is deeply 
rooted in racism and discrimination, has become one of the more controversial aspects of law 
enforcement.45 Racial profiling raises complex questions about fairness, justice, individual rights, 
and public safety. While profiling techniques are not necessarily specific to law enforcement, 
racial profiling by police is more commonly associated with pretextual pedestrian or traffic stops 
and searches.46 Police have also been scrutinized for racial profiling in cases involving exces-
sive force and stop-and-frisk practices. These policing tactics are widely employed to search for 
weapons, drugs, and other contraband; however, the practice has become controversial because 
Black and Hispanic people are disproportionately affected.47

While targeting people based on their race violates principles of equality and due process, 
racial profiling can also be used as a tool to identify crime suspects. Therefore, there must be 
thoughtful consideration into when it should be prioritized in the name of safety. Criminal profiling, 
which is a legitimate police tool and not negative in nature, is behavior based and evidence driven, 
whereas racial profiling is race based, discriminatory, and often unconstitutional. Criminal profiling 
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 3.4 Social Disorganization Theory 61

Clifford Shaw and Henry McKay applied the concentric zone theory to 
explain delinquency in Chicago.19 According to their research, areas with 
higher rates of delinquency also had low economic achievement, fewer 
law-abiding residents, and fewer prosocial resources for young people. Areas 
with middle-to-high levels of income had better schools, social outlets, and 
a sense of community. Shaw and McKay found that the zone of transition, 
Zone II, had the highest rates of delinquency in Chicago. They believed the 
low-income levels and lack of cultural norms prevented the development of 
collective efficacy, or the ability to enforce social control in an area based on 
an agreed upon standard. Table 3.6 summarizes policy implications of social 
disorganization theory.

Collective efficacy
The ability to enforce 
social control in an area 
based on an agreed 
upon standard.

1. Central Business District

2. Transitional Zone
Recent Immigrant Groups
Deteriorated Housing
Factories

•
•
•

•

•
•

•

•

Abandoned Buildings

3. Working Class Zone
Single Family Tenements

4. Residential Zone
Single Family Homes
Yards/Garages

5. Commuter Zone
Suburbs

CHICAGO

The Loop

Lake Michigan

■ Figure 3.5 Concentric Zone Theory
Source: https://web.pdx.edu/~tothm/theory/repository/pdx/Concentric%20Zone%20Theory.pdf.

Policy Examples

Mentoring programs for youth Programs like Big Brothers Big Sisters or the 
YMCA provide prosocial mentorship for children.

Neighborhood Watch Citizen surveillance programs that keep watch 
for suspicious activity.

Source: Higgins, G.E., and Marcum, C.D. Theories of Crime. (2016). New York, NY: Willan Publishing.

Table 3.6 Policy Implications of Social Disorganization Theory
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Questions and Learning Activities
Each chapter includes a range of assessment and critical thinking opportunities.

Each major numbered section with a learning objective ends with questions 
to encourage students to pause and confirm their knowledge before moving to 
the next major section.

272 Chapter 9 Sentencing

offenses that may trigger mandatory minimums include drug trafficking, 
firearm offenses, sex crimes, and repeat violent offenses. The purpose of 
mandatory minimums, as with determinate sentencing structures and the 
use of guidelines in indeterminate structures, is to increase uniformity and 
certainty of punishment to enhance both specific and general deterrence of 
certain criminal offenses.

Both federal and state sentencing structures reflect the broader philoso-
phies of punishment and the practical limitations of the judicial systems that 
utilize them. Whereas the federal system relies heavily on determinate sentenc-
ing through the United States Sentencing Guidelines, states exhibit a greater 
degree of variability, with some using determinate sentencing structures and 
others using indeterminate systems that incorporate parole boards. Regard-
less of the sentencing structure used, each state attempts to balance fairness, 
consistency, and public safety through its own system, whether through limit-
ing judge discretion, guiding it through sentencing guidelines, or using parole 
boards to assess potential release from correctional institutions. The next sec-
tion examines the broader consequences of sentencing practices not only on 
the individuals sentenced but also on their communities.

9.2 Questions to Consider

 1. What are the main differences between federal and state sentencing 
structures? Why do you think the United States uses a dual system?

 2. In what types of cases might a defendant be charged at the federal 
level instead of at the state level? What are the implications for sen-
tencing?

 3. Should there be more consistency between federal and state sentenc-
ing practices? Why or why not?

9.3 Impact of Sentencing and Current 
Trends
Learning Objective: Analyze the broad social, economic, and 
political impacts of sentencing practices on individuals, families, 
communities, and correctional systems in the United States.

The impact of sentencing, regardless of the approach, extends beyond those 
being sentenced to their families and communities. The United States ranks 
as the highest incarcerator in the world, with over five million people under 
supervision within our criminal justice system.33 The drastic increase in mass 
incarceration was and is largely driven by policy changes, not in an increase of 
criminal acts, nor has evidence been supportive of its effectiveness in reducing 
crime rates and recidivism.34 This increase reflects how changes inside and 

As noted earlier, each feature includes questions that instructors can discuss 
in class or assign as homework.

168 Chapter 6 Contemporary Issues in Policing

Young people are using social media platforms like TikTok, 
Instagram, and X to educate themselves and their peers on a 
wide range of topics, including police brutality, racial injustice, 
transgender rights, and immigration. Some people also use 
these platforms to build a large network of followers where 
they can circulate news, nudge people to register to vote, 
share petitions, fundraise, offer political commentary, and 
share acts of injustice with others to motivate them to act for 
a specific cause.176 In 2025, an incident involving vandalism 
at Columbia University was shared widely on Instagram. The 
video showed protesters pouring a cement-like substance 
into the sewage system and spraying graffiti in buildings on 
campus. The actors who were responsible for the damage 
claimed they were responding to the death of Hind Rajab, a 
6-year-old Palestinian girl who was killed by the Israeli miliary.177

Police are now routinely monitoring youth activity on social media platforms. In fact, 
one study found that 96 percent of police departments utilize social media platforms for 
surveillance and communication.178 By its nature, social media fosters conditions of mass 
visibility and blurs the boundaries of public and private domains. Police can easily access 
information about people and situations on social media to use as evidence in a trial for 
actions such as damaging property or assaulting others. Also, because social media 
expands the breadth and depth of surveillance, more people are being targeted.179 Critics of 
these practices maintain that social media policing can produce bias that reinforces the over-
policing and criminalization of youth, low-income communities, and people of color. Biased 
views can then continue to erode trust, thus damaging police–community relations.180

Thinking Critically Questions

 1. How has the widespread sharing of videos depicting police interactions shaped public 
perceptions of law enforcement?

 2. What are the potential drawbacks of relying on social media as a platform for activism?

Minors in CJ: 
Social Media, Youth Activism, and Policing

Some teenagers are creating social 
media videos to share their views, 
promote activism, and showcase 
their talent.

in the past 20 years, including body-worn cameras, surveillance systems, 
and intelligence-led policing. Even though these forms of technology have 
improved transparency and evidence collection, and enhanced police oper-
ations, they have also created ethical and operational challenges regarding 
privacy, data bias, and potential misuse.

Body-Worn Cameras
Body-worn cameras (BWCs) are small devices that record video and audio, 
and that can be worn on clothing or glasses. These devices can be turned 
on manually or automatically. When used correctly, BWCs can record 

Each chapter concludes with questions and activities that test student 
understanding of key concepts and that help build skills in applying those 
concepts, reasoning, and logic to new and unfamiliar situations.
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there is increasing pressure to reform sentencing practices,  strengthen legal 
safeguards, and ensure greater transparency in the justice process so that 
the system is better protected against errors while also upholding individual 
rights.

■ Delving Deeper Discussion Questions

9.1 Do you think harsher sentences deter people from committing crimes? 
Why or why not?

9.2 What are the challenges in trying to rehabilitate individuals through the 
sentencing process?

9.3 Do you think that there are certain types of offenders for whom inca-
pacitation is the only realistic sentencing goal?

■ Learning Activities for Classrooms

9.4 If you had to design a new sentencing policy for your state, which goal 
would you prioritize and why?

9.5 In some states, monetary compensation is the standard for restitution 
and payments come directly from state and/or local taxpayers.

a. Does your home state utilize any policies to support wrongly 
convicted people?

b. Provide an argument either in support of or in opposition to 
exoneree compensation programs. Do you agree with this type of 
policy? Why or why not?

c. Write a persuasive letter to your local state policymakers to support 
or oppose such programs.

9.6 For this activity, your instructor will divide you into small groups and 
 assign each group to make an argument either “for” or “against” the 
death penalty:

a. Gather information about the following: legal and ethical 
arguments, deterrence vs. recidivism, human rights and moral 
considerations, case studies and real-world examples, cost, and 
social impact.

b. Discuss the findings within your group and prepare an argument.
c. Share your argument with the class.

■ Real-Time Data Exercises

9.7 The Innocence Project was originally established in 1992 in New York 
at Benjamin Cardozo Law School. Due to the efforts of The Innocence 
Project, more than 200 individuals have been cleared of the crimes 
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■ Real-Time Data Exercises

9.7 The Innocence Project was originally established in 1992 in New York 
at Benjamin Cardozo Law School. Due to the efforts of The Innocence 
Project, more than 200 individuals have been cleared of the crimes 
for which they were convicted and serving prison time, primarily us-
ing DNA evidence. The homepage can be found at the following link: 
http://www.innocenceproject.org/

Go to the “Cases” tab and explore one case.
a. Briefly describe the details of this case, including what the 

accusations were, how long the person was incarcerated, and the 
details surrounding their exoneration.

b. What caused the wrongful conviction case you explored? There may 
be multiple “causes” for each case, so pick the one that you view as 
the most significant contributor to the wrongful conviction.

9.8 Visit the Death Penalty Information Center (DPIC) website (https://
deathpenaltyinfo.org/) and explore the various sections, including:

 Issues
 Research
 Death Row & Executions
 State & Federal Info
 Resources

Then, select three specific topics or sections to focus on. For each chosen 
topic, answer the following questions to be presented in an oral or written 
presentation:

a. Provide a summary of the topic, including key facts and data.
b. What are the main arguments for and against the death penalty 

presented in this section?
c. What data or statistics are provided? Analyze the data and explain 

what it suggests about the death penalty.
d. Are there any specific case studies or examples mentioned? 

Summarize one and discuss its significance.
e. Reflect on the information you have gathered. How has this 

information influenced your view of the death penalty?
f. Do you find the arguments and data convincing? Why or why not?

eBook Videos
The Crime in Real Life opening feature includes “You Make the Case” ques-
tions. We have created videos, embedded in the eBook, to support this fea-
ture in two ways: (1) to summarize and update the case and (2) to help 
students develop a structured way to answer the questions. The goal of these 
videos is to help students build their critical thinking and communication 
skills––and also to realize that in some cases, there may not be a clear-cut 
resolution or answer to some questions.

Select chapters include Real-Time Data Exercises. The goal of these 
exercises is to help students become familiar with a key source of current 
crime data and learn how to locate and interpret data. Instructors can assign 
these exercises as homework or cover them in class.
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Instructor’s Manual ■	Recommended websites, videos, and podcasts
■	Chapter-by-chapter summaries organized by 

learning objectives
■	Teaching outlines incorporating key terms and 

definitions and teaching tips
■	Suggested solutions for the Questions and 

Exercises

Test Bank ■	Multiple choice, true/false, and short-answer 
questions

■	Instructors are able to customize and generate 
classroom tests

■	Instructors can edit, add, or delete questions
■	Available in a range of formats including 

Blackboard, Respondus, IMS QTI, and more

PowerPoint Lecture 
Presentation

■	Instructors can use PowerPoint slides to present 
the content, figures, and tables in the textbook.




