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The Accounting Cycle Begins
This lesson is designed to provide students with a foundation for understanding the accounting cycle through a spiraling, interactive process. The steps of this lesson progress incrementally, beginning with teacher demonstrations of the accounting cycle as students follow along. This is quickly followed by guided practice to increase students’ competence. Next, students practice the process independently with as little assistance as necessary. Finally, students practice accounting independently while playing Monopoly®.[footnoteRef:1] [1:  The MONOPOLY name and logo, as well as each of the distinctive elements of the board and playing pieces, are trademarks of Hasbro for its property trading game and game equipment. © Hasbro, all rights reserved.] 

Monopoly serves a dual purpose; first, it provides motivation and material to learn the accounting cycle and subsequent analysis, and second, game results generate the business transactions required in the culminating project.
Advance Preparation
Prior to Class Period 6, make sure you have enough Monopoly games for groups of four or five to play together. You’ll need the games for most of the rest of the course.
This lesson is expected to take 10 class periods.
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Lesson Framework
Learning Objectives
Each student will:
Describe the accounting cycle
Demonstrate the ability to analyze and record financial events*
Explain the importance of journalizing
Demonstrate the ability to journalize transactions*
*This is one of the 16 key learning objectives assessed by the NAFTrack Certification end-of-course exam for this course.
Academic Standards
The relevant Common Core State Standards are too extensive to list here but are an important basis for this lesson. For details, please refer to the separate document “Correlations to the Common Core Standards” (available in the Course Planning Tools section of the course materials).
Utilize accounting tools, strategies and systems to plan, monitor, manage and maintain the use of financial resources (Common Career Technical Core 2012, FN-ACT 2) 
Complete the steps in the accounting cycle in order to prepare the financial statements (NBEA National Standards for Business Education 2013, Accounting V. Accounting Process) 
Understand and apply basic procedures in the accounting cycle (McREL Business Education Standards 1999, Standard 1)
Understand the concepts of assets, liabilities, and owner’s equity (McREL Business Education Standards 1999, Standard 5)
Use basic mathematical operations to solve business problems (McREL Business Education Standards 1999, Standard 14)
Assessment
	Assessment Product
	Means of Assessment

	Test on journalizing (Teacher Resource 4.6)
	Answer Key: Journalizing Test (Teacher Resource 4.7)


Prerequisites
An understanding of the purpose of accounting
Instructional Materials 
Teacher Resources
Teacher Resource 4.1, Presentation and Notes: The Accounting Cycle (includes separate PowerPoint file)
Teacher Resource 4.2, Answer Key: Identifying Source Documents 
Teacher Resource 4.3, Answer Key: Ike’s MP3 Tutorial Journal
Teacher Resource 4.4, Answer Key: Sally’s Surf and Scuba Journal
Teacher Resource 4.5, Guide: Accounting for Monopoly
Teacher Resource 4.6, Test: Journalizing
Teacher Resource 4.7, Answer Key: Journalizing Test
Teacher Resource 4.8, Key Vocabulary: The Accounting Cycle Begins
Student Resources
Student Resource 4.1, Note-Taking Guide: The Accounting Cycle
Student Resource 4.2, Reading: The Accounting Cycle
Student Resource 4.3, Examples: Domingo’s Source Documents
Student Resource 4.4, Identifying Source Documents: Domingo's Dance Studio
Student Resource 4.5, Reading: Chart of Accounts
Student Resource 4.6, Guide: T Accounts, Debits, and Credits
Student Resource 4.7, Source Documents: Ike’s MP3 Tutorial 
Student Resource 4.8, Practice: Journalizing
Student Resource 4.9, Source Documents: Sally’s Surf and Scuba
Student Resource 4.10, Memo: Real Estate Development Invitation
Student Resource 4.11, Guide: Modified Monopoly Rules
Student Resource 4.12, Reference: Monopoly Chart of Accounts
Student Resource 4.13, Note-Taking Guide: Monopoly Status
Equipment and Supplies
Blackboard, whiteboard, or flip chart
LCD projector and computer for PowerPoint presentation
Overhead projector and transparencies
Accounting paper, available in Teacher Resource 1.3, Accounting Paper (separate Word file)
Enough Monopoly games to accommodate groups of four to five students
Spiral notebook for the banker (one for each group of Monopoly players)
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Lesson Steps
	Step
	Min.
	Activity

	
	
	class period 1

	1
	10
	Game: Memory by Heart
The purpose of this game is to emphasize why keeping track of the details by writing them down is imperative in accounting and what happens when you don’t.
Arrange the desks in a circle so that all students are facing one another. Tell students that they are going to play a simple memory game. Ask for a volunteer who will write down what everyone says; no one else is allowed to write anything down. (Tell this student to keep the list because you will use it later in the lesson.) Each student will have no more than a total of 20 seconds to speak. Pick one person to go first, beginning with the letter A, and state that each person thereafter will think of a word for the next letter in the alphabet. Keep the pace quick.
The first person chooses a word that begins with A. Then the second person repeats the A word and adds a word that begins with the letter B. The third person repeats the A and B words and adds a word beginning with C. For example, the first person might say “apple,” the second person “apple, ball,” and the third person “apple, ball, cat.” When a student makes a mistake, move to the next student and have that student begin again at A.
Toward the middle or end of the alphabet, students will likely begin having trouble remembering all of the random words that came before. After the letter Z (or when students begin to stumble consistently), ask the student who has written down all of the words to read the list. Ask the class why this student is able to recite the list so easily when everyone else had such difficulty. The answer, obviously, is that it’s difficult to remember everything after hearing or seeing it only once or twice or even many times, as in the case of this alphabet memory game. Hence, the need to write things down.
Emphasize that in accounting where accuracy is vital, students must get in the habit of writing things down and not relying on their memories, because, as seen in this game, short-term memory is good only for the short term and in short spurts.
If students are skeptical, you can reinforce your point by asking them the next day to remember the words that were generated in this activity. You might find that many have difficulty coming up with even 10 words.
Now that students are beginning to understand the importance of taking good notes, they’ll be ready to learn about the accounting cycle.

	2
[image: ]
	25
	Presentation: The Accounting Cycle
This activity gives students an in-depth look at the accounting cycle, providing a foundation for the rest of the unit. It also develops students’ listening and note-taking skills.
To prepare, make notes to guide class discussion using Teacher Resource 4.1, Presentation Notes: The Accounting Cycle. Have Teacher Resource 4.1, Presentation: The Accounting Cycle (separate PowerPoint file), ready to show as a full-screen slideshow using an LCD projector.
Explain to students that accountants use an established system to follow economic resources through the business as they come in and go out. This is called the accounting cycle. 
Next, introduce Student Resource 4.1, Note-Taking Guide: The Accounting Cycle, and read and review the resource with the class. Tell students that they are expected to use the resource as a tool to organize their notes from the presentation. Answer any questions. 
Present the slideshow. Use the notes you prepared and the questions on the slides to encourage class discussion. 
This presentation is duplicated as Student Resource 4.2, Reading: The Accounting Cycle. If an LCD projector is unavailable, students can read the presentation, answer the discussion questions in their notebook, and discuss their answers as a class. This student resource is also useful for review.
After the presentation, divide the class into pairs or groups of three and have them compare their notes for completeness and accuracy. Invite each pair or triad to share their thoughts and questions. You may find it useful to circulate among the students and gauge student understanding by assessing this assignment on a credit/no-credit basis. 
Explain to students that now that they have a general understanding of the accounting cycle as a whole, they will begin a more in-depth study of the first two steps involved within that cycle: collecting and verifying source documents and journalizing.
Mention to students that they will be focusing on the other steps of the accounting cycle in the subsequent lessons. 

	3
	15
	Homework: Financial Source Documents
In this activity, students familiarize themselves with some common financial source documents and their purposes. Students learn the importance of being able to identify the various elements present within each document. 
Ask students to identify the first step in the accounting process. If they have trouble coming up with the answer—collecting and verifying source documents—have them look at their note-taking guide.
Refer the class to Student Resource 4.3, Examples: Domingo’s Source Documents. Give students a few moments to quietly review the various source documents. Explain that these samples are from a fictitious business called Domingo’s Dance Studio and reflect some common financial transactions that a business would need to record for accounting purposes.
Point out to the class that they will be referring to Domingo’s Dance Studio and these source documents throughout the lesson and the unit.
After students have reviewed the sample source documents, tell the class that they will be using them to individually complete Student Resource 4.4, Identifying Source Documents: Domingo's Dance Studio. Read aloud the directions as well as the questions with the class. 
Before students begin, model a few examples and/or complete one or two of the questions as a group. Inform students that they will have the remainder of the period to identify the source documents but that they will have to complete the activity for homework if they do not finish. 
Explain to the class that you will be reviewing the assignment during the following class period.

	
	
	CLASS PERIOD 2

	4
	10
	Homework Review: Financial Source Documents
Students are given the opportunity to review their assignment from the prior class period. 
Instruct students to get into groups of three or four and review their answers to Student Resource 4.4, Identifying Source Documents: Domingo's Dance Studio. Next, have groups share their responses with the class. Answer any questions and clarify any misunderstandings.
Use Teacher Resource 4.2, Answer Key: Identifying Source Documents, to correct student work. 

	5
	15
	Think, Pair, Share: Assets, Liabilities, and Owner’s Equity
Students review the terms assets, liabilities, and owner’s equity in preparation for establishing accounts and assigning account numbers in the subsequent activity.
Before class begins, project with an overhead projector (or write) the following scenario on the board or chart paper: 
Imagine that you own a small photography business that specializes in portraits of children and families. You rent a small office space located downtown. To get started, you initially put some of your own personal savings into the business. With that money, you purchased all of your photography equipment, which is currently valued at $15,000. You often travel to various locations and having a reliable car is an important part of your business’ success. Last month, you purchased a used Honda Civic at its book value of $12,000. You chose to put no money down, instead financing the entire $12,000. 
Beside the scenario, project or write the following terms and their definitions on the board or chart paper:
Assets refer to any item or property that is owned outright (or effectively controlled) by an individual or business.
Liabilities are anything that a creditor (bank, individual, or other financial institution) has some financial claim to. 
Owner’s equity is what remains from the owner’s contributions after all liabilities are paid. It is the total assets minus the total liabilities of an individual or a company. 
Give students a few moments to write the terms in their notebook, and then have students read the scenario. Tell them to turn to a neighbor and predict which items from the scenario would be considered assets and which items would be considered liabilities. Once pairs have had some time to respond, ask pairs to share their thoughts and their reasoning with the rest of the class. 
Explain to the class that because you own the photography equipment outright, it is considered an asset. On the other hand, the Honda Civic is considered an asset and there is also a liability created because in financing the car you created a loan. In other words, you are responsible for repaying the money that was borrowed to purchase the car. Thus, your business has a $12,000 dollar debt, or liability. 
Finally, write the following equation on the board or chart paper:
Assets = Liabilities + Owner’s Equity (A = L + OE)
Have students work with their partner to calculate what their owner’s equity would be. Invite pairs to share their responses with the class. Although most students should respond with $15,000, you may choose to write the following information on the board or chart paper:
Assets (photography equipment ($15,000) + vehicle ($12,000) = Liabilities (car loan $12,000) + Owner’s Equity ($15,000)
Assets ( $27,000) = Liabilities ($12,000) + Owner’s Equity ($15,000)
$27,000 = $27,000
Explain to students that this is a very simplified way to look at the accounting equation. They will learn how the amounts are actually recorded in each of the accounts that make up the accounting equation later in the lesson. Emphasize to students that the accounting equation is the foundation for keeping most accounting records in balance and is fundamental to the accounting cycle in general. 

	6
	25
	Group Practice: Chart of Accounts
In this activity, students become acquainted with establishing accounts and familiarize themselves with the conventions of account names and numbers. 
Before beginning the activity, remind students that (as they learned in their Principles of Finance course) cash flow refers to the flow of money in and out of a business or a household over a period of time. Therefore, cash inflow refers to the money coming into the business, whereas cash outflow refers to money going out of the business. Discuss with students some possible cash inflows and cash outflows for Domingo’s Dance Studio. For instance, tuition from a student would be considered cash inflow, while rent and the purchase of a portable music source are examples of cash outflows.
Next, explain to the class that now that they have collected and identified source documents, and have reviewed cash inflows and outflows, they will now begin to analyze each financial transaction. Tell students that this process begins with establishing a chart of accounts. 
Then have students look at Student Resource 4.5, Reading: Chart of Accounts. Explain to students that the resource will provide them with some specific information regarding establishing accounts. Give students some time to independently read the first part of the resource. 
After students have completed the reading, explain that they will be practicing their accounting skills by coding source documents for Domingo’s. Place students in groups of three or four and instruct groups to refer back to the source documents for Domingo’s Dance Studio (Student Resource 4.3). Instruct groups to use Domingo’s Dance Studio’s Chart of Accounts in Student Resource 4.5 to label each source document with the appropriate account name and number.
When all of the source documents have been associated with accounts and students have recorded the document type on the table provided in the resource, have groups share their answers with the rest of the class. Verify that students have all accounts recorded correctly.  
Explain to the class that understanding these terms and being able to identify which financial data belongs with which account is critical to the accounting process.
You may want to gauge student understanding by assessing this assignment on a credit/no-credit basis.

	
	
	Class Period 3

	7
	15
	Think, Pair, Share: Credit and Debit
In this activity, students are introduced to the terms credit and debit with respect to the accounting process. 
Begin the class period by asking students the following questions:
How would you define credit?
How would you define debit?
Give students a few moments to independently think about their answers and then instruct them to share their thoughts with a partner. Invite pairs to share their answers with the class. 
Most students will associate the terms credit and debit in relationship to their experience with the banking industry. Students are probably familiar with bank accounts and most likely have had experience with withdrawing and depositing money. For example, a bank will credit their account when they add money to it, and a bank will debit the account when they withdraw money. 
With that in mind, emphasize to the class that this is not how accountants use these words. In fact, for accounting purposes, students must train their minds not to think of credits and debits in this way. Explain to students that they will see why in the following activity.
(Note: Most students’ confusion will begin with the way they naturally think of debits and credits. As noted above, students may think a debit equals a subtraction and a credit equals an addition. Emphasize to the class that for accounting purposes, debit refers to the left column and credit refers to the right column. Students will understand why in the next activity.)

	8
	35
	Overview: T Accounts, Debits, and Credits
In this activity, students learn how to use T accounts to record debits and credits, and understand why T accounts are essential to making the accounting equation balance.
Explain to students that the second step in the accounting cycle is to journalize the events, but before they begin journalizing, they have to know in what categories these financial events fall. 
Refer students to Student Resource 4.6, Guide: T Accounts, Debits, and Credits. Instruct them to actively read Section 1 of the resource by writing questions or misunderstandings in the margins and highlighting or underlining key concepts to remember. 
After students have completed the reading from Section 1, invite them to share some of the phrases and/or terms that they highlighted. Answer any questions that they may have. 
Before beginning Section 2 of Student Resource 4.6, remind students that whether a debit or credit increases or decreases, an account balance depends on the type of account. For instance:
Assets, withdrawals, and expense accounts are increased with debits and are decreased with credits.
Liabilities, capital, and revenue accounts are increased on the credit side and are decreased with debits.
Use Section 2 of Student Resource 4.6 to demonstrate how to increase and decrease debits and how to increase and decrease credits using the chart and by referring to the acronym DEAD COIL. Instruct students to draw T accounts on binder paper and to follow your lead as you model how to record debits and credits. 
Note: For purposes of this course, rent and investments are cash transactions as opposed to credit transactions. Checks are considered to be cash. 
Use the following prompts to help model your explanations as you approach each example:
What categories and accounts are affected by the stated transaction?
Is the account increased or decreased?
Which accounts are debited or credited?
Ask students to look at one of the accounts and think about whether the increase/decrease should be debited or credited. Notate in dollar amounts the correct response. Next, have them figure out the same thing for the other affected account. Notate in dollar amounts the correct response.
Is the basic accounting equation A – L = OE still in balance?
Check your premise. Call on students to explain why the actions above keep the accounting equation intact.
After going through the examples using the chart and the acronym from the guide, instruct students to work with a partner to practice the remaining examples. 
Once pairs have completed the examples, call on students to share their responses with the class. Answer any questions and clarify any misunderstandings that the class may have. 
Suggest that once students are done using this resource for the day, they should file it in their binder under the divider named “Source Documents and Journal.”
Now that students have had a chance to learn how to account for some simplified cash transactions, let them know that in the next class period they’ll be presented with a couple of slightly more challenging sample transactions.

	
	
	Class Period 4

	9
	30
	Modeling and Guided Practice: Keeping the Accounting Equation in Balance
The objective of this activity is to further students’ knowledge of T accounts. Students learn how to work with T accounts for on-credit transactions for which items or services are bought or sold but no cash has yet changed hands. This approach enables you to gauge student understanding during the modeling and make the transition to guided practice according to the pace with which the class picks it up. 
Introduce Ike’s MP3 Tutorial: Ike is a graduate of your high school who identified a profitable market niche—training older people how to use MP3 technology. This has turned into a real cash cow because the older generation has lots of money to spend and many want to enjoy the benefits that technology offers but are sometimes hesitant to plunge in and make it work for them. Ike has a car, so he can meet people in the comfort of their own homes and tutor them there.
Refer the class to the set of source documents listed in Student Resource 4.7, Source Documents: Ike’s MP3 Tutorial. Tell them that they will be using T accounts to indicate on each of the source documents from Ike’s MP3 Tutorial which two accounts are affected, whether they’ve increased or decreased, whether the increase results in a debit or a credit, and to confirm that the accounting equation remains balanced. Provide accounting paper for each student.
Instruct students to begin by drawing five T accounts with each of the respective business accounts established. Remind students to write the account name at the top of the T and to enter debits on the left side and credits on the right. They should also include which is the increase side and the decrease side by using plus (+) and minus (–) signs. Tell students not to forget to record the date of the transaction, too!
Begin by modeling completion of the first few accounts, explaining how you arrive at each answer. Students should fill out their own T accounts as they follow along with you. Next, call attention to the invoice for office supplies. Point out that because there is no check stub corresponding to office supplies, it appears that items were purchased (bought) on account—in other words, on credit. Without a check stub, an invoice implies a transaction on account or a transaction extended with credit rather than one that was completed with a cash payment. In such a case, items were bought but not yet paid for. Ask students which two accounts are affected. Try to elicit from them that one account, office supplies, is an asset. Explain that the other account, accounts payable, is an account normally reserved for short-term credit extended to the company. State that accounts payable is a liability.
Now ask students to notice what happens in the T accounts. Elicit from students that both accounts are increased. Tell them that because office supplies are considered an asset and accounts payable are a liability, the accounting equation remains balanced.
Next, draw attention to the receipt for the office equipment. Have students look at the receipt and ask one to state what it means: that Ike the owner bought a used desk for the business.
Now ask which two accounts will be affected. Elicit from students that one account is equipment and that the other account is cash. State that now you have two asset accounts that are affected by this transaction. Ask students to figure out what this looks like using T accounts.
Then ask them what effect this has on the accounting equation. Extract from students that assets are overall unchanged: the equipment asset is increased by the same amount as the cash asset that is decreased; therefore, the accounting equation remains intact.
Continue modeling a few more examples and then ask volunteers to explain the answers to the next few accounts while their peers follow along. When it seems that the majority of the class understands how to proceed, have students finish recording T accounts for the remainder of Ike’s source documents while you circulate around to help out and check for understanding as needed. You can also have students work in pairs to check their answers as they go.
Explain to the class that in the next activity they will have an opportunity to compare their answers with a partner and have a peer review their work for accuracy. 

	10
	20
	Peer Review: Accounting Equation
In this activity, students engage in a peer review process, checking each other’s T accounts for accuracy and completeness. This activity also focuses on the following college and career skills:
Demonstrating ethical academic and professional behavior
Demonstrating teamwork and collaboration
Explain that in the real world, accountants check one another for accuracy. Managers in particular are responsible for the accuracy of those working under them. When students have finished marking all source documents with increases/decreases and debits/credits in the T accounts, instruct them to find a partner to begin the peer review process. Instruct students to refer to Ike’s original source documents (Student Resource 4.7) and compare T accounts, making sure that the accounting equation remains balanced. If there is an error, students should, in a professional manner, point it out. Once pairs have completed this task, tell them to sign off on each other’s work.
Collect and review all work that’s been signed off on. Use Teacher Resource 4.3, Answer Key: Ike’s MP3 Tutorial Journal, as a reference to correct students’ work. Note that the answer key is only a reference and will not match the T accounts submitted by students.
Tell students that understanding how transactions affect the accounting equation through use of T accounts will help them learn how to journalize financial events.
If students do not complete the resource during the time allotted, instruct them to complete it for homework.

	
	
	Class period 5

	11
	15
	Reading: Journalizing
In this activity, students explore the topic of journalizing as the second step in the accounting cycle. In order for students to begin to understand journalizing, they must first be introduced to the proper format of a journal. 
Begin the activity by asking students to describe what a journal is in layman’s terms. Possible answers: A journal is where you write down things that happen to you or that interest you; a journal is a series of events or thoughts that get recorded chronologically. Tell them that an accounting journal is the same thing, except the information that goes into an accounting journal is very specific; only financial information gets recorded chronologically. Convey to students that there’s a certain logic behind recording financial events in the journal, and it all centers around the basic accounting equation.
Refer to Student Resource 4.8, Practice: Journalizing, and explain to the class that it will provide them with a review of the journalizing process. Next, direct students to the review questions located at the bottom of the resource, and instruct them to read through the questions before beginning the reading. After students have familiarized themselves with the questions, have them see which ones (if any) they think they could answer (or make a good guess at) before even reading the piece. Have students share with their neighbor the question and what they think the answer will be. 
Next, give students some time to individually complete the reading and the questions. Once their questions are complete, have students join with their partner to review their answers. Before moving on to the next activity, make sure to review the questions and answers as a class. Ask students if anyone successfully answered any of the questions before completing the reading. Have students share which questions they already knew the answers to. Clarify any misunderstandings. 
You may find is useful to gauge student understanding by assessing this assignment on a credit/no-credit basis.
Explain to the class that for the remainder of the class period they will practice journalizing first as a class, and then on their own. Encourage students to refer to Student Resource 4.8 for support as they begin the journalizing process. 

	12
	25
	Modeling and Guided Practice: Journalizing
The objective of this activity is to demonstrate how to journalize, gradually transitioning to student-generated responses and work. This approach allows you to gauge student understanding during the modeling and make the transition to guided practice according to the pace with which the class picks it up. Effective modeling and guided practice prepares students for independent practice of the journalizing process.
Tell students that they will begin by journalizing Domingo’s transactions, and refer them to Student Resource 4.3, Examples: Domingo’s Source Documents. Make sure students all have accounting paper for this activity, which is available in Teacher Resource 1.3, Accounting Paper (separate Word file). 
Demonstrate how to journalize two or three transactions, explaining how you arrive at each answer. After the first few examples, ask students to volunteer and explain the answers to the next few examples while their peers follow along. When it seems that the majority of the class understands how to proceed, have the students complete the rest of the journalizing activity on their own while you circulate around to help out and check for understanding as needed. 
Once students complete journalizing Domingo’s transactions, refer them to Student Resource 4.7, Source Documents: Ike’s MP4 Tutorial, and have them begin journalizing those transactions. You may choose to allow students to work with a partner as they complete the journalizing activity for Ike’s, or you may support students as necessary as they complete the journalizing activity. 
When all students seem finished, have them report out their answers as a class and discuss any discrepancies. 
If they finish with Ike’s, have them begin on the homework as described in the following activity.

	13
	10
	Independent Practice and Homework: Journalizing
In this activity, students begin to practice journalizing on their own, which gives them the opportunity to do the work of an entry-level accountant. 
Refer the class to Student Resource 4.9, Source Documents: Sally’s Surf and Scuba. Explain that the homework is similar to what they’ve already done in class during the last couple of class periods. Tell them that at this point if they want to forgo writing the T accounts they may, but that on each source document they must write what accounts are increased/decreased and what accounts are debited/credited. Make sure everyone has accounting paper to complete the journalizing.
Before students are dismissed, collect and review T-account work and journals from Domingo’s Dance Studio. You may want to gauge student understanding by assessing this assignment on a credit/no-credit basis. Make sure to also collect T-account work and journals from Ike’s, which can be assessed with Teacher Resource 4.3, Answer Key: Ike’s MP4 Tutorial Journal. Tell students that you will be collecting their work from Sally’s business during the following class period. 
Now that students have experience journalizing, they should be well prepared to begin the culminating project and enjoy a great deal of success in the process.

	
	
	CLASS PERIOD 6

	14
	10
	Homework Review: Journalizing
In this activity, students are given the chance to review their homework assignment on journalizing. 
Have students take out Student Resource 4.9, Source Documents: Sally’s Surf and Scuba, and the journalizing work that they completed for homework. As a class, review students’ work using Teacher Resource 4.4, Answer Key: Sally’s Surf and Scuba Journal. Answer questions and clarify any misunderstandings. You may want to gauge student understanding by assessing this assignment on a credit/no-credit basis.

	15
	10
	Culminating Project Work: Project Launch
This activity introduces students to the culminating project and positions accounting as a natural extension to the game of Monopoly.
Refer students to Student Resource 4.10, Memo: Real Estate Development Invitation, which is the introduction to the course’s culminating project. Request that students take five minutes to read the memo. Answer any questions about the memo, letting them know that you’ll be providing more details about the culminating project during this class period.
Next, form groups of four or five students. (Note: Groups made up of four or five students each is recommended; you may be forced by the number of Monopoly boards you have available to form larger groups.) It may be helpful to ask for students who know how to play Monopoly to raise their hands. Make sure those students are distributed evenly. Once groups are formed, ask them to begin thinking of a business name for their real estate development company. Inform students that at the end of the class period, you’ll take down everyone’s ideas to make the name choice official.
Because games are inherently enjoyable for most people, playing Monopoly as a way to practice accounting principles should be a rich enticement.

	16
	30
	Culminating Project Work: Monopoly Orientation
In this activity, students familiarize themselves with or learn for the first time the rules of the shortened version of Monopoly. The culminating project is based on an ongoing Monopoly game in which students generate their own results and account for the transactions as an accountant would. 
Note: Either use the Monopoly game instructions or go to the official website (http://www.hasbro.com/common/instruct/monins.pdf) to familiarize yourself with the rules and explain them to your students. Plan to play by the shortened rules to allow players to advance quickly so that more transactions are encountered faster. Once students have familiarized themselves with the shortened rules, explain that there will be four modifications made to the existing shortened rules. 
Next, refer the class to Student Resource 4.11, Guide: Modified Monopoly Rules. Have students read and review the rules and answer any questions that the class may have. After students have read through the resource and you have answered any questions, place students into groups of four or five to begin playing Monopoly. Determine a rotating schedule for students to play the role of the banker. Even if students have time only to set up the board, pass out the setup money, and choose a game piece, it’ll be time well spent. Write down company names of those groups who have decided on a name.
Note: Point out to the class that an owner may want to save money to get out of jail or pay unforeseen business expenses that the company can’t afford. Illustrate that if the cash is just sitting in a pile it may as well be in a savings account earning 1% simple interest per day. Go through a couple of examples to show how interest works. For example, $1,000 put away for a five-day week would earn the owner $50 that he or she didn’t have to work for. The principal must stay in the savings account for the whole day (or overnight) in order to receive a day’s worth of interest.
Once students become familiar with the game board, pieces, and initial cash outlay, they’ll need some time to acquaint themselves with the game to figure out strategies in the upcoming classes.

	
	
	Class period 7

	17
	25
	Culminating Project Work: Monopoly Note Taking
This demonstration will focus on familiarizing the students with Monopoly and the necessity of taking good notes.
Students should all have Monopoly divider sections in their binder of their accounting papers (i.e., journals, ledgers, trial balances, financial statements, notes on how to account for various entries, piece placement, amount of money held, property owned, Chance and Community Chest cards in possession at the end of each class). Each group of players needs a spiral notebook for the banker. Refer students to Student Resource 4.12, Reference: Monopoly Chart of Accounts, and explain that these are the accounts they’ll be using throughout the game. Tell them this resource should be filed in their binder in the section called Monopoly Notes.
Model with a small group in front of the whole class how to play Monopoly and familiarize students with the shortened rules. Keep the game moving briskly. After every player has had a few rounds of game play, stop and ask the class to imagine that the class period is over. After putting the game board away, ask what is it they’ll need to remember in order to resume the game the next day from where they left off today.
Ask for a volunteer to recite the words from the Memory by Heart game they played in the first class period—students probably won’t be able to remember too many. Then ask the student who wrote down the words to read them. Reiterate the necessity of taking notes because there’s too much to remember. Tell students they’ll need to recall game piece placement, the amount of money they have, the property they own, the number of houses owned and on what properties, the number of hotels owned and on what properties, the type of Chance or Community Chest cards they hold, Get Out of Jail Free cards they hold, and anything else that happens such as trading, buying, or selling property with various players other than the bank. Also, they need to record all financial transactions just as an accountant would. In addition, they need to review their peers’ paperwork to make sure they agree with what was written down in the Monopoly notes and sign off on it.
Next, refer students to Student Resource 4.13, Note-Taking Guide: Monopoly Status. By using this simple tool, students will be able to set up the game board quickly and easily the next time they play. Point out that the less setup and cleanup time there is, the more time they’ll have to play.
Once students understand all of the information that needs to be written down before cleaning up each game day so that they may begin on subsequent days where they left off, they’re ready to play. If time allows, students should get in their groups and practice playing Monopoly.

	18
	25
	Culminating Project Work: Monopoly Practice
This activity immerses students in the game of Monopoly. The experience gained will help them develop strategies that may be perfected throughout the course, depending on their accounting goals.
Ask students to practice playing the game, familiarizing themselves with the rules, and taking notes so that these issues don’t interfere with the accounting aspect or the purpose of the activity, which is to learn the principles of accounting. Write down the company names of those students who didn’t have a name at the end of the last class period.
Give students 5–10 minutes at the end of class to write down ending positions and to put away the game. Then tell them that during the following class period they’ll learn the accounting aspect of Monopoly.

	
	
	Class period 8

	19
	20
	Culminating Project Work: Accounting for Monopoly
The intent of this discussion is to activate students’ memories about what they already know regarding journalizing and to transfer that knowledge to a new experience: Monopoly.
Refer students to Student Resource 4.6, Guide: T Accounts, Debits, and Credits, for assistance. Remind them how they made T accounts on their source documents and recorded those transactions in their journal for Domingo’s Dance Studio, Ike’s MP3 Tutorial, and Sally’s Surf and Scuba. Then refer students to Student Resource 4.12, Reference: Monopoly Chart of Accounts. Explain that the chart of accounts may be referred to throughout the game depending on what transactions they enter into.
Then demonstrate how students are to journalize the first transaction. Refer to Teacher Resource 4.5, Guide: Accounting for Monopoly for guidance as needed. Ask students what two accounts would be affected by the initial cash investment of $1,500 by the owner into the company. If they know how to record these two entries, ask them to explain their reasoning. If not, show them and tell them that cash gets debited (because assets increase) and owner’s equity gets credited (because owner’s capital increases). Ask students to explain how the accounting equation is affected and why. Either reiterate or explain that both sides of the equation increase by the same amount, so the equation stays in balance. Then have students journalize the transaction for the initial three properties given to the company by the owner (see Teacher Resource 4.5 for examples).
Next, ask students how they’ll journalize purchasing property in their Monopoly binders. If they know, then ask them to explain their reasoning. If not, model and explain that the cash account gets credited (because cash decreases) and the property account gets debited (because property increases). Ask students to explain how the accounting equation is affected and why. Either repeat or show them that one asset decreases as much as the other increases, so there’s no change to the equation.
Keep in mind that when a property is sold, it must be removed from the seller’s records and the gain on the sale must also be recorded. For example, a student owns a property that was bought for $350. It is sold for $500. The entry to record this sale would be a debit to Cash for $500, a credit to Property for $350 (it must be removed at the price it was bought for), and a credit to Sales for the difference ($150) for the gain on the property.  
There could also be a loss on the sale of houses or hotels because they can be sold back to the bank for half the price paid for them. For example, a student bought a hotel for $50 and sells it back to the bank for $25. The entry to record the sale would be a debit to Cash for $25, a credit to hotels for $50 (must be taken out at the purchase price), and a debit to loss on sale of hotels for the difference ($25).
Let students know that transactions must be recorded at the time they occur. Recording transactions cannot wait until the end of the game session. 
Advise students to watch for moves that require multiple entries. Also note that players will be allowed to make withdrawals from their companies in order to contribute to their personal savings accounts, for which the bank will pay 1% simple interest per day. Students can also mortgage properties to raise cash when needed. In order to satisfy the mortgage, the student must pay the principal plus interest of 10%. See Teacher Resource 4.5, Guide: Accounting for Monopoly for example journal entries.
Remind them to use Student Resource 4.13, Note-Taking Guide: Monopoly Status, to remember all of the vital game information at the end of the session so they can quickly begin play in the following period.
Now that students have been introduced to how the accounting process can be applied to the Monopoly game, they are prepared to begin their careers in real estate development.

	20
	30
	Culminating Project Work: Monopoly Play
In this activity, students make it around the Monopoly board as many times as possible in the time allotted, all the while practicing accounting principles.
Suggest that students play as quickly as possible in order to have the most opportunity to take the lead in the game. Remind them that if they run into problems or have questions, they should first try to figure it out themselves, then ask someone at the table, and then ask you for assistance. State that there are many resources around the room and in students’ binders that may provide assistance as well. Supervise students playing Monopoly and recording transactions in the Monopoly section of their binder. Look for teachable moments and share with the class as appropriate.
Collect and review the transactions paperwork that you didn’t get a chance to review in class.
Provide students 10 minutes to make end-of-game placement notes, clean up, and wrap up the activity. Inquire as to how the games progressed. Make suggestions and answer questions for the benefit of the whole class. Let students know that they’ll have more time to play in the next class period.

	
	
	Class period 9

	21
	30
	Culminating Project Work: Monopoly Play (Continued)
Students continue to play Monopoly, record events, and journalize all transactions.
Allow students to dive right into their respective games as soon as they arrive in class. As they take their seats, advise them to read the board for instructions on how to proceed in class today. Write the following instructions on the board:
1. Record all transactions as they occur.
2. Remember your Monopoly Chart of Accounts and all the resources at your disposal around the room and within the Monopoly section of your binder.
3. Make end-of-game placement notes at the end of class so that you’ll know where to begin the game the next time it’s played. (Note to teacher: Write down on the board the time remaining 10 minutes before class ends.)
Collect and review all work that you didn’t get a chance to see in class. After today’s game and journalizing practice, students should be well prepared for the test in the next class period.

	22
	20
	Test Review and Homework: Journalizing
By letting students know what to expect on a test, you let them know specifically what to study for and what’s important to take away from the course to their internships and future careers. This activity focuses on the following college and career skill:
Developing awareness of one’s own abilities and performance
Explain to the class that they will be given a test during the next class period on what they have learned about the accounting cycle. Tell students that for tomorrow’s test they should study the following:
How to increase or decrease and debit or credit each account—refer to work done with Domingo’s, Ike’s, and Sally’s respective companies
Journal entries for all Monopoly transactions that occurred today in class
Student Resource 4.1, Note-Taking Guide: The Accounting Cycle; Student Resource 4.5, Reading: Chart of Accounts; Student Resource 4.6, Guide: T Accounts, Debits, and Credits; and Student Resource 4.8, Practice: Journalizing
Tell students that the journalizing homework they’ll have for tonight’s homework should help prepare them for that aspect of the test. 
At this point, students will have had ample experience journalizing and using proper accounting vocabulary to do well on the test. As a way to begin their study review, instruct students to form small groups and use their resources (if needed) to create four or five questions for review. You may model a few examples for students to hear:
Describe the first three steps of the accounting cycle.
Why is it important to establish accounts?
What do credit and debit refer to in accounting terms?
After groups have had some time to create their questions, ask students to share their questions with the class. Invite students to answer the questions as they arise. 

	
	
	Class period 10

	23
	35
	Test: Journalizing
In today’s assessment, students will have a chance to exhibit their journalizing and literacy skills beginning with source documents.
Advise students that they’ll independently journalize a set of source documents for Latka’s Landscaping. Hand out Teacher Resource 4.6, Test: Journalizing. Read the directions and review the format with the class.
Give students time to complete the test. After all students have completed the test, collect the journal as well as the source documents.
Use Teacher Resource 4.7, Answer Key: Journalizing Test, to assess students’ work.
Tell students they should now be well prepared to learn how to post journal entries to a ledger and prepare a trial balance, which are the next steps in the accounting cycle.

	24
	15
	Review and Closure: Accounting Cycle
In this activity, students reflect on the test and some of the most important concepts learned in the lesson. 
Have students turn to a neighbor to discuss the following questions related to the recently collected test:
In what ways did the lesson prepare you for independently completing the journal for Latka’s Landscaping?
What types of preliminary observations can you make about Latka’s business through the journalizing process?
What type of information can be gleaned from the process of journalizing?
Being knowledgeable about the accounting cycle is important because…
Once students have shared their thoughts with a partner, invite them to share their responses with the rest of the class.


Extensions
Enrichment
Ask students to imagine that they’ll inherit $1 million from a future in-law. Have them create a budget and then spend some imaginary money. Next, have students journalize all of the financial transactions.
Suggest students keep a diary of every single item they spend money on. At the end of a week or two, ask them to journalize all of the transactions they made. If they don’t ordinarily spend money at least 10 times in a week or two, advise them to imagine what they’d like to spend money on and journalize those imaginary transactions.
Technology Integration
Have students explore some accounting software that is available (e.g., QuickBooks, Microsoft Accounting, and Peachtree). Instruct students to create posters highlighting the software’s usability, efficiency, price, and so forth. If students have Internet access, consider asking them to make their poster using an online graphic design tool like Canva (www.canva.com) or CollageIt (www.collageitfree.com).Or if your students have access to Microsoft PowerPoint and a color printer, instead consider asking them to create their poster using printed-out slides that they design in PowerPoint.
Have students practice monopoly using an online version of the game.  Most online versions have a cost which ranges from $3.99 to $9.99.  However a free (but with several distinct differences) can be found at https://boardgamesonline.net/Online/monopoli
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