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Lesson 11
Travelers and Tours
In this lesson, students make use of the research they have compiled on their culminating project countries in order to design tour itineraries. Students begin by exploring the way market segmentation categorizes travelers according to their characteristics and motivations into target markets. The lesson introduces students to the wide variety of tours that people currently take and leads them to consider the markets to which each tour appeals. Students then make educated decisions about which kinds of tours and tourists to target as they plan tour itineraries for their project country.
Advance Preparation
In Class Periods 3 and 4, students will need computers with Internet access for research (two students per computer) and a printer. Alternatively, prepare for Class Periods 3 and 4 by printing information for the students to use and gather books, pamphlets, and other materials for them to use.
This lesson is expected to take 5 class periods.

Lesson Framework
Learning Objectives
Each student will:
Display understanding of target markets for tourism*
Evaluate how travelers’ characteristics and motivations place them in specific target markets*
Identify a wide range of specialty tours* 
Design a tour itinerary to appeal to a specific target market
*This is one of the 16 key learning objectives assessed by the NAFTrack Certification end-of-course exam for this course.
Academic Standards
Evaluate the nature and scope of the Hospitality & Tourism Career Cluster™ and the role of hospitality and tourism in society and the economy (Common Career Technical Core, Hospitality and Tourism cluster, HT-2)
Analyze cultural diversity factors to enhance travel planning (Common Career Technical Core, Hospitality and Tourism cluster, HT-TT 3)
Use common travel and tourism terminology used to communicate within the industry (Common Career Technical Core, Hospitality and Tourism cluster, HT-TT 6)
Explain how physical or human characteristics interact to create a place by giving it meaning and significance (National Geographic Standards, 2nd ed., 4.2.A)
Explain how and why people view places and regions differently as a function of their ideology, race, ethnicity, language, gender, age, religion, politics, social class, and economic status (National Geographic Standards, 2nd ed, 6.1.A)
Explain how different cultures provide contexts from which people may view the world differently (National Geographic Standards, 2nd ed, 10.1.B)
Evaluate how perceptions vary and affect people’s views of contemporary issues and strategies for addressing them (National Geographic Standards, 2nd ed, 18.3.A)
Assessment 
	Assessment Product
	Means of Assessment

	A tour itinerary for the project country (Student Resource 11.3)
	Assessment Criteria: Tour Itinerary (Teacher Resource 11.2)


Prerequisites
A thorough knowledge of the project country’s geography, history, and culture
A basic knowledge of target markets 
Instructional Materials 
Teacher Resources
Teacher Resource 11.1, List: Target Markets
Teacher Resource 11.2, Assessment Criteria: Tour Itinerary
Teacher Resource 11.3, Key Vocabulary: Travelers and Tours
Student Resources
Student Resource 11.1, Descriptions: Tourist Profiles
Student Resource 11.2, Reading: Planning a Self-Guided Tour
Student Resource 11.3, Assignment: Planning a Tour Itinerary
Equipment and Supplies
Blackboard, whiteboard, or flip chart
Chart paper
Computers with Internet access (two students per computer) and a printer 
Research materials on the project countries (books, periodicals, and printouts if the Internet is not available)

Lesson Steps
	Step
	Min.
	Activity

	
	
	class period 1

	1
	35
	Traveler Sort: Target Markets
Students explore how traveler characteristics and motivations inform the creation of target markets as they choose categories to place different types of travelers in. This activity focuses on the following college and career skill:
Working effectively with a diversity of individuals and perspectives 
Before class begins, print out the descriptions in Teacher Resource 11.1, List: Target Markets, and post them around the room. If you have a large class, you may wish to make additional copies of each description to avoid crowding. 
Ask students,
If you were going to visit a country you’d never been to before, how would you choose where to go?
Call on a few volunteers to respond. Next ask, 
Imagine you could win a chance to visit your project country through an essay contest. What are the main personal reasons you would give for wanting to visit that country? 
Call on a few more volunteers. Explain that you are asking them what their motivations are for traveling. Professionals in the tourism industry care greatly about finding out what causes a traveler to choose a particular destination. Today, studying traveler characteristics and motivations has turned into a very sophisticated area of research.
Explain that the papers posted around the room each describe a particular segment of the tourism market. Each segment, or target market, is a summary of traveler characteristics, preferences, and motivations. Tourism professionals use summaries like these to guide their decisions about promoting a particular destination. Choose new volunteers to stand next to each target market description and read them aloud in turn. Have students note any unfamiliar terms, possibly including affluent, apathetic, and savvy, and explain their meaning. 
Tell them that their task is to read the traveler profiles in Student Resource 11.1, Descriptions: Tourist Profiles, and decide which target market they belong in. They should write the name of the tourist on the sheet with the target market description that is most suitable. After they have written down the names of each traveler on one of the sheets, ask them to sit down. 
Make a brief tally of the most popular choices for each target market. Ask for volunteers to explain how they made their choices. If there are some outlier names, query them and draw students out as to their reasoning. Use this discussion to ensure that students understand how to “translate” a tourist’s profile into a target market. Note that there is some intentional ambiguity in the traveler descriptions. As in real life, many people don’t fit altogether neatly in a particular category. The most likely categories to place travelers in are listed on Teacher Resource 11.1 for your reference.

	2
	15
	Reading: Planning a Self-Guided Tour 
Students make connections between target markets and different kinds of self-guided tours in preparation for developing a tour as part of their culminating projects. 
Ask students to read Student Resource 11.2, Reading: Planning a Self-Guided Tour. This reading will introduce the specifics of a self-guided tour, as well as identify the many different types of tours commonly offered in tourist destinations. Let students know that as they read, they should be thinking about the following prompts:
Which types of tours do you think are a good fit for your country? Identify at least three types of tours and write a brief explanation of why each type is a good fit for your country.
Which target markets do these tours appeal to? Keep these in mind as well. Write down why you think these markets are best for the tours you chose. 
Tell students to copy these prompts into their notebook. Instruct them to read Student Resource 11.2 independently and then answer the questions in their notebook. Let students know that they need to finish this assignment for homework if they do not finish it in class, and inform students that they will be sharing their thoughts on these questions with their group mates at the start of the next class period.

	
	
	CLASS PERIOD 2

	3
	25
	Culminating Project Work: Planning a Self-Guided Tour 
Students use their homework to help them decide as a group on two tour types that are the best fit for their project country. This activity focuses on the following college and career skills:
Demonstrating teamwork and collaboration
Thinking critically and systemically to solve difficult problems
Ask students to move into their project group and share their responses to the homework questions on which tour types are the best fit for their project country and which target markets they serve.
Instruct students to share their ideas, and then to work together as a group to choose two tour types that they all agree are the best fit for their country and their target markets. Tell students to review the research they have gathered on their country to help them make this decision. They have a wealth of information about their country’s physical geography, its history, and its culture. The attractions map they completed in the last lesson should be particularly useful at this point; make sure to return the maps if you have not previously done so. 
Also remind students that they need to choose tour types that they will be able to research. Planning a “Ghost” Tour of their capital city might sound like fun, but unless they are sure they can find enough information on it, they should probably aim for another type.
Tell students that you would like each tour to include at least one of the attractions on their attractions map. Point out that since the map identified “can’t miss” attractions, it only makes sense to incorporate one or more of those attractions into the tour itinerary. Give students time to discuss what tour types might work best with the attractions on their map.
Once the groups have decided, invite each group to share the two types of tours they have decided upon and give a short explanation of why those types are a good fit. For example, “We decided to have a food tour because our country’s capital city has lots of restaurants, plus our country’s food is exotic and we think people would like to try it. It’s the perfect tour for the Urban Sophisticates target market and for Geo-savvys and Self-indulgence as well.” 

	4
	25
	Culminating Project Work: Preparing to Plan a Tour Itinerary
Students use the information they have already learned in this lesson to begin planning a tour itinerary for their project country.
Ask students to read the Identifying Tour Types section of Student Resource 11.3, Assignment: Planning a Tour Itinerary. Point out that this section asks them to write down the tour types they just selected. Then explain that they are going to split their project group in half, so that the groups can get two tours done simultaneously. Ask students to take a few minutes to split their group in half and assign each half to one tour type.
Once these new mini-groups are established, ask students to read through the rest of the steps in their new groups. As they read, ask students to identify:
The step they think they will do best/most easily
The step they think will be the hardest
Any questions they have
Give students a few minutes to read and discuss in their groups, and then ask a volunteer from each group to share their responses to the prompts. Take this opportunity to reinforce any elements you feel are especially important and clear up misunderstandings.
Point out the list of example online itineraries near the end of the assignment sheet and encourage students to take time to review some of those as they create their own itineraries.
Then ask students to review the assessment criteria at the end of the assignment sheet. Give students a few minutes to read the criteria in their group and answer any questions. 
Let students know that they will begin working on their tour itineraries in the next class period.

	
	
	CLASS PERIOD 3

	5


	50
	Culminating Project Work: Planning a Tour Itinerary
Students work together to plan a tour itinerary for their project country.
Ask students to move into their mini-group and begin planning their tour itineraries using Student Resource 11.3, Assignment: Planning a Tour Itinerary. Identify any research materials that students may use and assign each mini-group to one or more computers so they can do research.
Throughout the class period, check in with the groups to answer any questions and make sure they stay on task. When the period comes to an end, inform students that they will have another class period to work on this assignment before turning it in.

	
	
	class period 4

	6
	10
	Culminating Project Work: Group Check-In
Students have a brief opportunity to discuss their progress with their project groups.
Begin class by asking students to get into their project group. Ask each mini-group to share their current progress. Encourage the other mini-group to make suggestions about research materials or the planning process. Point out that this is not the time for students to give feedback on the actual tour but rather to give each other tips to help them complete the tour planning process.

	7



	40
	Culminating Project Work: Completing the Tour Itinerary
Students continue planning a tour itinerary for their project country.
Once students have had time to check in with their project group, they should return to their mini-group and continue working on their tour itinerary. Students should type up and then print out their itineraries. Let students know that their tours should be finished by the end of this class period.
Throughout the class period, check in with the groups to answer any questions and make sure they stay on task. Remind students that the itinerary needs to be finished in this class period. Alternatively, they can divide up the remaining work among group mates and complete it for homework. 

	
	
	class period 5

	8
	10
	Culminating Project Work: Tour Itinerary Review
Students check in with their project group and see their final tour itineraries.
Give students the first 10 minutes of class to meet in their project group and review the two tour itineraries. Students may also add finishing touches at this time. When the 10 minutes are up, ask students to display the itineraries on their desks.

	9
	25
	Gallery Walk: Tour Itineraries
Students take this opportunity to look at their classmates’ itineraries and think about their own travel preferences.
Ask students to gallery walk and view their classmates’ itineraries. As they do so, ask students to write their responses to the questions below in their notebook. The questions should be posted on the board or on a sheet of chart paper:
How many of these tours celebrate a country’s history? How many of these tours celebrate some part of a country’s culture? 
How many tours include physical geography or a combination of the different types of attractions? 
Which tours do you think are more successful or popular? Why?
Which of these tours would you be most interested in going on and why?
When students have viewed the itineraries and made notes in their notebook, ask them to return to their seats and be prepared to discuss what they observed.

	10
	15
	Discussion: Tours, History, and Culture
Students synthesize what they have learned in this lesson by discussing what they observed in their gallery walk activity.
Lead a class discussion on the gallery walk prompts.
Point out that history and culture tours are equally important and, in many cases, equally popular. Some tourists may be more interested in one than the other, but many tourists want to experience both the history and the culture of a location because these two elements combined are what create the unique experience of that country.
At the end of the class period, collect the itineraries and assess them using Teacher Resource 11.2, Assessment Criteria: Tour Itinerary. Then return both itineraries to each project group for inclusion in the final project.


Extensions
Enrichment
Invite a representative of a local tour company to speak to the students. Ask the representative to explain how a tour is planned out, the types of tourists who take the tour, and the logistical challenges of running a tour.
Many travel guide companies develop a specific brand or concept that guides their tour suggestions. For example, Let’s Go targets younger people with less money to spend, and Rick Steves’ Europe Through the Back Door program emphasizes culturally immersive programs. Divide the class into groups and assign each group to a major travel guide company. Possibilities include Frommer’s, Fodor’s, Rick Steves, Let’s Go, Moon Handbooks, NFT (Not for Tourists), Eyewitness Travel, Footprint, and Lonely Planet. Ask students to research this company and identify the company’s brand or concept. Each group should also print out or photocopy one or two typical tour itineraries as suggested by this company. If the itineraries are long, they can write a short summary of them. Create a large chart on the board or on a sheet of chart paper and have each group contribute the name of their company and its brand or concept. When the chart is complete, have the other groups make predictions about what the typical tour itinerary would look like based on what they know about the brand. Once predictions have been made, invite the group that studied that company to describe their sample itinerary. Use this opportunity to improve and revise student understanding of the connection between target markets and tour itineraries.
Divide the class into groups and assign each group to a typical tour destination; for example, New York City or various countries in Europe. Have students conduct research on guided tours that are offered to their assigned destination. Then have students use some of the travel guides listed in the previous extension activity to research self-guided tours suggested for the same destination. Ask students to complete a Venn diagram that compares and contrasts how a guided tour and a self-guided tour approach the same destination. Use these Venn diagrams to lead a class discussion about the differences between the two types of tours.
Have students research how apps are playing a new role in providing self-guided tour options for travelers. Consider having students research well-reviewed apps or even “test drive” apps that are available for tours of their local community or nearby attractions.
Ask students to practice their tour development skills by creating a virtual tour for their local community. Have students use cameras to film short video clips in different locations, explaining the cultural or historical significance of each stop on the tour. Students can then post their tour on a blog or website, inserting a video clip for each location.
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