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Lesson 11
Understanding Mental Health
In this lesson students learn about the history of mental health care. They distinguish between healthy and symptomatic behavior. They learn about the consequences of stress and look at reducing and managing stress in their lives. They learn about the most common mental disorders that professionals encounter on a regular basis, and they write an informative article for teens that describes one disorder in more depth. They also develop an understanding for the connection between physical health, mental health, and substance abuse. For their culminating projects, they identify mental health professionals to interview.
Advance Preparation
In Class Periods 4 and 5, students will need access to computers for Internet research.
Your students may need some review or instruction of prerequisite science vocabulary for this lesson. To provide vocabulary support, use Teacher Resource 11.5, Vocabulary Support: Terms to Know for the Lesson (separate PowerPoint file). Depending on your classroom situation and the needs of your students, you can present the slides using an LCD projector and discuss the meaning of each term, print the slides as miniposters and hang them in the classroom for students to view as necessary, or print four to six slides on a page and give copies to students who need extra help with vocabulary.
This lesson is expected to take 7 class periods.
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Lesson Framework
Learning Objectives
Each student will:
Explain how mental health professionals differentiate between healthy and symptomatic behaviors using established criteria*
Describe the relationship between mental health and stress
Identify the key points in the history of mental illness over the past 100 years, and describe steps that have been taken to destigmatize mental illness
Describe common mental health disorders that have been defined by the Diagnostic and Statistical Manual of Mental Disorders (DSM)
Demonstrate the ability to write an article for teens about a common mental health disorder 
*This is one of the 16 key learning objectives assessed by the NAFTrack Certification end-of-course exam for this course.
Academic Standards
The relevant Common Core State Standards are too extensive to list here but are an important basis for this lesson. For details, please refer to the separate document “Correlations to the Common Core Standards” (available in the Course Planning Tools section of the course materials).
Describe common diseases and disorders of each body system (prevention, pathology, diagnosis, and treatment) (National Healthcare Foundation Standards 2011, Standards 1.21)
Interpret verbal and nonverbal communication (National Healthcare Foundation Standards 2011, Standard 2.11)
Recognize barriers to communication (National Healthcare Foundation Standards 2011, Standard 2.12)
Apply speaking and active listening skills (National Healthcare Foundation Standards 2011, Standard 2.15)
Demonstrate respectful and empathetic treatment of ALL patients/clients (customer service) (National Healthcare Foundation Standards 2011, 6.32)
Apply behaviors that promote health and wellness (National Healthcare Foundation Standards 2011, 9.11)
Describe strategies for the prevention of disease including health screenings and examinations (National Healthcare Foundation Standards 2011, 9.12)
Determine the academic subject matter, in addition to high school graduation requirements, necessary for pursuing a health science career (Common Career Technical Core 2012, HL 1)
Explain the healthcare worker’s role within their department, their organization, and the overall healthcare system (Common Career Technical Core 2012, HL 2)
Identify existing and potential hazards to clients, coworkers, visitors, and self in the healthcare workplace (Common Career Technical Core 2012, HL 3)
Evaluate the roles and responsibilities of individual members as part of the healthcare team and explain their role in promoting the delivery of quality health care (Common Career Technical Core 2012, HL 4)
Analyze the legal and ethical responsibilities, limitations and implications of actions within the healthcare workplace (Common Career Technical Core 2012, HL 5)
Evaluate accepted ethical practices with respect to cultural, social, and ethnic differences within the healthcare workplace (Common Career Technical Core 2012, HL 6)
Use clear written, spoken and nonverbal messages when communicating with clients about mental health services and the counseling process (Common Career Technical Core 2012, HU-CMH 1)
Utilize functional and specialized assessments to evaluate needs and solutions for counseling and mental health (Common Career Technical Core 2012, HU-CMH 2)
Demonstrate ethical and legal responsibilities of counseling and mental health services (Common Career Technical Core 2012, HU-CMH 5)
Choose appropriate counseling and therapy techniques to serve identified needs (Common Career Technical Core 2012, HU-CMH 6)
Assessment
	Assessment Product
	Means of Assessment

	Article on a mental health disorder (Student Resource 11.7) 
	Rubric: Teen Magazine Article (Teacher Resource 11.2)


Prerequisites
Knowledge of empathetic behavior
Knowledge about the roles and responsibilities of mental health professionals
Knowledge about the role of nurse educators
Instructional Materials 
Teacher Resources
Teacher Resource 11.1, Stations: History of Mental Health Care (separate PowerPoint file)
Teacher Resource 11.2, Rubric: Teen Magazine Article
Teacher Resource 11.3, Key Vocabulary: Understanding Mental Health
Teacher Resource 11.4, Bibliography: Understanding Mental Health
Teacher Resource 11.5, Vocabulary Support: Terms to Know for the Lesson (separate PowerPoint file)
Student Resources
Student Resource 11.1, Analysis: History of Mental Health Care
Student Resource 11.2, Reading: What Is Symptomatic Behavior?
Student Resource 11.3, Note Taking: What Is Symptomatic Behavior?
Student Resource 11.4, Scenarios: Healthy and Symptomatic Behavior
Student Resource 11.5, Fact Sheet and Personal Analysis: Teen Stress
Student Resource 11.6, Reading: Common Mental Health Disorders
Student Resource 11.7, Assignment: Article on a Mental Health Disorder 
Student Resource 11.8, Guide: Best Practices in Research
Student Resource 11.9, Model Article: Nothing Rosy about Rosacea 
Student Resource 11.10, Organizer: Article on a Mental Health Disorder 
Student Resource 11.11, Making Connections: Physical Health, Mental Health, and Substance Abuse
Student Resource 11.12, Reading: Connections between Physical Health, Mental Health, and Substance Abuse 
[bookmark: _GoBack]Student Resource 11.13, Culminating Project: Does Treating Our Illness Require a Mental Health Professional?
Equipment and Supplies
Whiteboard, blackboard, or flip chart
Computers with Internet access for students
Lesson Steps
	Step
	Min.
	Activity

	
	
	CLASS PERIOD 1

	1
	10
	Think, Pair, Share: Stress 
The purpose of this activity is to get students thinking about appropriate responses and actions to stress. 
To begin, read aloud the following scenario:
A friend of yours since elementary school has been agitated and moody lately. You notice that he’s always tired and seems to have no appetite. He also doesn’t seem to want to hang out with you or any of his friends. Then one night you see a comment he’s posted on Facebook that worries you: “Even if I stay up all night, I’ll never finish all the stuff I need to do!” The comment makes you think that your friend is very stressed out.
Ask students to consider what they would do in the situation, and instruct them to write their response in their notebook. Have partners share their responses, and then have students share their responses with the class. Allow volunteers to share any real-life experience that they have had with stress in their lives.
Then explain that mental health professionals use proven approaches and techniques to help people who have a range of mental health issues, stress among them, and that they will learn more about these responses and actions in this lesson.

	2
	30
	Stations: History of Mental Illness
The purpose of this activity is to provide students with an overview of significant events in the history of mental health care and an understanding of how perceptions of mental health have changed over time.
Before class begins, print out Teacher Resource 11.1, Stations: History of Mental Health Care (separate PowerPoint file). If possible, print out the station signs in color. If you have a large class, you may want to print two sets so that no more than four students are visiting a station at one time. Post the signs around the room.
Begin by telling students that care and treatment for people with mental disorders has changed dramatically over time. Explain that a person with bipolar disorder born in the 1800s might have been confined to an overcrowded asylum, but if that same person were born today, with the proper medication, therapy, and support, he or she might be able to work, have a family, and participate fully in society. 
Refer students to Student Resource 11.1, Analysis: History of Mental Health Care. Before students visit the stations, ask them to take a few minutes to speculate on the answers to the questions in Part 1 of the worksheet and write down any answers that they think they know. After students have written down their predictions, ask students to circulate through the room, viewing each information station and answering the corresponding questions on Part 1 of the worksheet. Tell students that they should spend a few minutes at each station and that they can visit the stations in any order. They should note whether their predictions about answers to the questions were correct.
When students have completed visiting the stations, ask them to answer the questions in Part 2 of the worksheet. Have pairs share their responses, and then ask partners to share responses with the class. Clear up any questions or misunderstandings.
Explain to students that one of the most powerful means of removing stigma about mental illness is for people to become educated on the topic. During this lesson they have the opportunity to increase their knowledge and understanding of mental illness. As aspiring health professionals, they should make every effort during this lesson to become informed and responsible in the way they think about and act toward those with mental illness.

	3
	10
	Reading: What Is Symptomatic Behavior?
The purpose of this activity is to help students learn how professionals evaluate patients for potential symptoms of mental illness.
To begin the activity, read aloud the following descriptions of people’s behavior. Instruct students to give a thumbs-up sign if they think the behavior described in the scenario is healthy and a thumbs down if they think the person described shows symptoms or behaviors that could be a signal, and that could indicate that the individual needs attention and health care. Explain that this type of behavior is sometimes called symptomatic behavior.
A 22-year-old man is concerned about germs. He washes his hands several times an hour no matter what he is doing. He also feels uncomfortable shaking other people’s hands. He keeps hand sanitizer in his backpack.
After the death of her mother, a 16-year-old girl quits the basketball team. She starts eating more fast food and gaining weight. She lets all her calls go to voicemail and doesn’t return her friends’ texts.
After her sister was in a car crash, a 12-year-old girl starts spending more time with her family. She feels scared being alone.
A 20-year-old man spends a lot of time online reading about intelligence agencies in other countries. He begins to think that his online activity is being monitored. He questions whether his closest friends are trustworthy.
Explain that distinguishing between healthy and symptomatic behavior is not always obvious. For each of these scenarios, mental health professionals would look for more than one sign or symptom over a period of time to indicate symptomatic behavior. Reread aloud the third scenario above. Point out that fear is a healthy response to the situation. However, if the girl’s behavior continued to change over time (for example, if she withdrew from friends, started doing poorly at school, or experienced significant changes in diet) her behavior could become symptomatic. Tell students they will learn more about how mental health professionals would handle these scenarios in the reading.
Refer students to Student Resource 11.2, Reading: What Is Symptomatic Behavior?, and Student Resource 11.3, Note Taking: What Is Symptomatic Behavior? Explain that they will respond to the questions on the resource as they read. Ask students to read through the questions on the resource before they begin the reading, and answer questions they may have.
Instruct students to complete the reading and worksheet for homework and come to the next class period with their resource completed.

	
	
	CLASS PERIOD 2

	4
	20
	Scenarios: Recognizing Healthy and Symptomatic Behavior
Students apply what they’ve learned by identifying healthy and symptomatic behavior in real-life scenarios.
To begin, have students go over their responses on Student Resource 11.3, Note Taking: What Is Symptomatic Behavior?, with a partner to check for completeness and accuracy. Quickly review the resource as a class and answer  any remaining questions about healthy and symptomatic behavior. You may want to gauge student understanding by assessing this assignment on a credit/no-credit basis.
Then refer partners to Student Resource 11.4, Scenarios: Healthy and Symptomatic Behavior. Instruct students to use what they’ve learned to decide if the behavior described in each scenario is healthy or symptomatic. Remind them to consider not only signs and symptoms but if the behavior is temporary or prolonged and other people’s perception of the behavior. Instruct students to read the directions and then answer any questions they may have.
When students have completed their work, have pairs share their responses with the class and answer any questions. To conclude, have students summarize the elements that professionals consider when determining if a behavior is healthy or symptomatic.

	5


	30
	Discussion and Fact Sheet: Teen Stress
The purpose of this activity is for students to learn typical causes and responses to stress, and to generate ideas about managing stress in their lives. 
Begin by asking students to tell a partner their response to the following questions, and then ask pairs to share their responses with the class:
Is it normal to feel stress? Do people who have stress always exhibit symptomatic behavior?
What are your personal signs of stress? How do you know when you’re stressing out?
Then explain that everyone experiences stress and that stress is not always a sign of symptomatic behavior. Explain that there are healthy ways to cope with stress, but when stress is not dealt with, it can lead to physical and mental health problems. This activity will give them some ideas about how mental health professionals distinguish between good stress and bad stress.
Ask students to share their ideas about typical causes of teen stress in their community. Student responses may include issues such as preparing for college, romantic relationships, or peer pressure.
Next, refer students to Student Resource 11.5, Fact Sheet and Personal Analysis: Teen Stress. Instruct students to read the fact sheet on stress and then answer the questions at the bottom about stress in their lives. Tell them that they will not be required to share their responses.
After students have completed the resource, ask volunteers to share healthy techniques that they use for managing stress in their lives.
To conclude, point out that mental health professionals often work with people who do not have a severe mental disorder but do have stress and are trying to find better ways of coping with it. 

	
	
	Class Period 3

	6

	25
	Reading: Common Mental Health Disorders
Students learn about a variety of mental health disorders in preparation for writing a short article about an illness or disorder that interests them. 
Ask students what mental health illness or disorders they have heard of and how they learned about them. If you don’t get much response, prompt students by mentioning OCD or autism. 
Explain that they are going to read brief summaries of different mental health illnesses or disorders. Their task is to choose one to write a magazine article about for a teen audience. Tell them to keep the following prompt in mind as they read:
Which of these illnesses or disorders will I choose to write a magazine article about?
Have students read Student Resource 11.6, Reading: Common Mental Health Disorders. If students want to write about an illness or disorder that isn’t in the reading, they can, but only after clearing it with you first. Tell students that they will need to make their decision by the next class period.

	7
	15
	Discussion: How to Conduct Research Online
This exercise will teach students some best practices for doing online research, and how to use, cite, and quote others’ work when writing an article. 
Give students a few minutes to read Student Resource 11.7, Assignment: Article on a Mental Health Disorder, and to ask questions. Note that conducting research is the first step in writing their articles.
Explain to students that they’ll be held to a certain standard for the quality of information they are relying on in their research. Tell them there are best practices that are widely accepted in order to make sure that information is accurate and that people who provide the information are properly credited. 
Ask for a volunteer to describe how they’ve done research for an article or paper they’ve written. Ask that same student or another about how they decide whether information on a website is reliable. 
Ask students to compare these responses with the information in Student Resource 11.8, Guide: Best Practices in Research. Go over each point of the guide and answer questions. Ask students to describe the differences between evaluating the worth of an online resource versus a printed one. Instruct students to keep these guidelines on hand as they conduct research for their magazine articles. Note that they will also need these guidelines for future assignments in this course as well as others in high school and college.

	8
	10
	Analysis: An Example of a Magazine Article
Students learn about the genre of teen magazine articles by analyzing the characteristics of a model article on a mental health disorder.  
In pairs, have students read Student Resource 11.9, Model Article: Nothing Rosy about Rosacea. Ask them to discuss the callouts, which contain points that the students’ magazine columns should cover. Answer any questions. Tell them that their own articles should also be between three and five paragraphs long and should touch on these same points. They don’t have to follow the exact structure; they are free to be creative, but the flow of the narrative has to make sense.

	
	
	Class Period 4

	9
	15
	Writing Preparation: Reviewing the Rubric
Students learn how their articles will be assessed by evaluating the example article against the rubric. The model article is purposely on another topic just to show students a good example of this genre.
Ensure that students have Teacher Resource 11.2, Rubric: Teen Magazine Article, and Student Resource 11.9, Model Article: Nothing Rosy about Rosacea. Explain that their articles will be assessed using this rubric, so it is important to be familiar with each criterion. 
Place students in pairs. Ask them to evaluate the model article against the rubric. After a few minutes, ask students to raise their hands if they don’t feel the article is exemplary for a specific criterion. Hold a class discussion in which students articulate how they feel the article would need to be improved in order to be exemplary. Use this discussion to clear up any misunderstandings and ensure that students understand how their own articles will be assessed.

	10
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	35
	Research: Mental Health Disorders 
Students begin researching the mental health illness or disorder that they have chosen to write about.
Ask students to write down which mental illness or disorder they’re going to write about at the top of Student Resource 11.10, Organizer: Article on a Mental Health Disorder. Review this resource with students to make sure they understand how to use it to help them keep track of their research findings. 
Assign students to computers and give them the rest of this class period to conduct research. Tell them that they will have some time in the next class period to continue conducting research.

	
	
	Class Period 5

	11
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	30
	Research: Mental Health Disorders (Continued)
Students continue to conduct research for their article about a mental health disorder.
Give students part of this class period to continue their research. Circulate and check in with students, answering questions and offering suggestions. Once they finish their research, they should begin to write their articles.

	12
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	20
	Writing: Magazine Article on a Mental Health Disorder 
Students write rough drafts of their articles. This activity focuses on the following college and career skills:
Demonstrating the ability to write effectively
Demonstrating creativity and innovation
Tell students to use this time to write their articles, using the notes they accumulated in Student Resource 11.10, Organizer: Article on a Mental Health Disorder, 
For homework they must complete a rough draft of their article. Tell students that they will only have part of the next class period to finish their article.

	
	
	Class Period 6

	13
	10
	Writing: Magazine Article on a Mental Health Disorder (Continued)
Students have an opportunity to finish their article and prepare them for viewing by their classmates. 
Tell students to use the first part of this period to complete their articles, using the notes they accumulated in Student Resource 11.10, Organizer: Article on a Mental Health Disorder, as well as the draft they worked on for homework. 

	14
	20
	Peer Review: Articles on a Mental Health Disorder 
Students work in groups of four and read their articles to each other. 
Divide the class into groups of four. Have each student in the group read his or her article aloud to the group—it’s okay for students to read with a bit of dramatic flair as the voice of a magazine expert. Each listener must respond to the reader by answering the following prompts:
Something I learned that I didn’t know before from your article is…
One thing that confused me or that could be improved is…
Tell students to use the comments they received from their peers to make final changes to their drafts. If students have a lot of revising to do, set a due date for turning in their articles.
Collect the articles and assess them using Teacher Resource 11.2, Rubric: Teen Magazine Article. 

	15
	20 
	Reading: Physical Health, Mental Health, and Substance Abuse
The purpose of this activity is to expand students’ understanding of the connection between physical illness, mental disorders, and substance abuse.
To begin this activity, ask students to think about the following question:
Do you think people with mental illness are more or less likely to have substance abuse issues? Explain your reasoning. 
Allow students to share their answers, and explain that health care professionals are constantly on the lookout for connections between physical health, mental health, and substance abuse. Refer students to Student Resource 11.11, Making Connections: Physical Health, Mental Health, and Substance Abuse, and explain to students that they will use this diagram to describe the connections between these three types of health issues. Ask students to read the directions, and go over the examples as a class.
Next, refer students to Student Resource 11.12, Reading: Connections between Physical Health, Mental Health, and Substance Abuse. For homework, instruct students to read the passage and list connections they find in the reading on their diagram. They will be going over their work in the next class period.

	
	
	Class Period 7

	16
	10
	Homework Review: Physical Health, Mental Health, and Substance Abuse
In this activity students review the connections they found between physical health, mental health, and substance abuse.
Draw a sketch of the diagram in Student Resource 11.11 on the board. Then call on students and ask them to share one of the connections that they wrote on their diagrams. Make a composite diagram on the board by adding the connections that students share. Tell students they can add what they learn from their peers to their own notes. 
To conclude, point out that as health professionals become more attuned to a whole-body approach to medical treatment, many areas of health care will likely be affected.

	17
	40
	Culminating Project Work: Physical Illness and Mental Disorders
The purpose of this activity is to have students determine if they need to include a mental health professional in their culminating project.
Have students assemble in their culminating project groups, and refer them to Student Resource 11.13, Culminating Project: Does Treating Our Illness Require a Mental Health Professional? Tell students that they will work as a group to determine if it is important to include a mental health professional in their pamphlet. Ask students to read the instructions. Circulate as students work, answering questions that might come up.
When students have completed their work, ask groups to check in with the class. Ask each group to describe:
The connection between their disease and a mental disorder 
The mental health professional they would like to interview and why
If groups do not want to include a mental health professional in their pamphlet, ask them to explain why it is not relevant.
If groups have determined that a mental health professional would be an important addition to their pamphlet, ask them to begin planning an interview, and then remind them that they will have to complete their work outside of class.


Extensions
Enrichment
At the beginning of this lesson, invite a guest speaker with long-term sobriety (at least 10–15 years) to speak with students about the dangers and devastation of addiction. Give students a chance to prepare and ask questions, and after hearing the speaker, ask students to write a paragraph about what they learned.
Ask students to imagine that researchers are able to locate the exact genes that put people at risk for alcoholism. Tell students to work in small groups to develop predictions about how the discovery will affect all aspects of society, such as how individuals’ lives will change and how public health will be affected. Ask students to present their predictions to the class.
Have students work in groups to create educational skits that illustrate effective techniques for approaching someone who may be considering suicide. Instruct students to film the skits and post them on a personal blog or YouTube.
As a class, work on defining what cyber bullying is. Remind students that teens who bully, as well as teens who are bullied, are at a greater risk for suicide. Then have students do a Google news search on bullying or cyber bullying. As a class, analyze the media coverage of bullying by responding to questions such as the following: Is the media covering the whole issue? Is bullying more or less prevalent among teens than it is portrayed in the media?
Point out to students that LGBT (lesbian, gay, bisexual, and transgender) teens are at a greater risk for suicide. Have students work in groups to create flyers about suicide prevention that target the LGBT teen audience. Refer to the Suicide Prevention Resource Center for reliable resources: http://www.sprc.org/sites/sprc.org/files/library/SPRC_LGBT_Youth.pdf.
Work with students to define different types of abuse: physical, emotional, and sexual. Have students research the connections between abuse and mental health conditions and the importance of mental health professionals understanding the characteristics of abusive relationships.
Marijuana can now be purchased for medicinal use in several states, and it’s likely that other states will follow suit in the near future. Plan a debate in which students argue the pros and cons of legalizing marijuana for medicinal use. Encourage students to consider the public health issues of legalization using what they know about other legalized substances, like alcohol.
Technology Integration
Have students research mental health apps like those highlighted in this NPR article: http://www.npr.org/blogs/health/2014/03/26/294374936/therapists-apps-aim-to-help-with-mental-health-issues. Ask students to discuss the potential benefits and challenges of these apps, and consider what ethical and legal issues could arise. 
Consider showing and discussing the following video on intimate partner violence and lead a discussion about the characteristics of healthy and unhealthy relationships. Discuss the connections between mental health and healthy relationships: 
“What is it: Domestic Violence.” Vimeo, 2:40, https://vimeo.com/21395706
Cross-Curricular Integration
History/English Language Arts: Explain that there was a time in US history when some people felt that making alcohol illegal would help control the problem of addiction on a societal level. Have students research the causes and effects of prohibition, and then apply what they learned during their research and what they know about addiction to write a persuasive essay in support of or against making alcohol illegal now.  
English Language Arts: Instruct students to write a reflective essay explaining why they think mental illness carries such a stigma. Ask them to begin by drawing up an outline with their three most important ideas, and then to develop each idea into a paragraph.
History/Social Studies: Tell students that abusing your partner is illegal, although laws vary from state to state. Instruct them to research the history of domestic violence legislation in the United States and create an informative timeline.
Science: Have students assume the role of medical writers and research and create detailed brochures explaining the effect of drugs on the brain. Explain that the brochures will be used in rehabilitation centers. Suggest that students include a glossary in their brochures that includes terms such as dopamine, neurons, and limbic system. You may wish to provide students with this resource to begin their research: http://teens.drugabuse.gov/mom/tg_effects.php.

Copyright © 2012–2015 NAF. All rights reserved.
Copyright © 2012–2015 NAF. All rights reserved. 		- 4 -
image1.jpeg
Unit 1 Unit 2 Unit 3 Unit4 Unit5 Unit 6

LEssoN [ A B B Gl A R R el 12 13 14 15 16

A




image2.jpeg




image3.jpeg
CL)

Ini'
a7

\ o > %

-

17/,




