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What 1s literacy?

« Traditionally, “literacy” refers to
the ability to read and write

* More broadly — the skills,
knowledge and attitudes that
people need within different
contexts

» E.qg. cultural literacy, financial
literacy, health literacy)
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What 1s media literacy?

Media literacy

“The ability to use, understand and
create media and communications
across multiple formats and
services”

(Ofcom, 2025)
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Media, digital, or ... ?

* Media literacy — both traditional
media and digital
technologies/media

 Umbrella term — e.g., information,
news, digital, data, Al literacies

- Digital literacy — type of media
literacy
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My approach to digital literacy

Digital literacy is both

functional and critical
(Polizzi, 2020, 2023, 2025)
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What is functional digital literacy?

* Practical digital skills
« Knowledge of digital affordances

« Understanding of the benefits and
downsides of digital technologies
for the individual user
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What 1s critical digital literacy?

* Online content evaluation skills

« Knowledge of the broader digital
environment

« Understanding of the benefits and
downsides of digital technologies
and media for society
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Functional and critical digital literacies intersect

E.g., critical content evaluation skills
require (Polizzi, 2020, 2025):

1. Contextual knowledge

2. Trust in reputable outlets and use
of multiple sources

3. Functional skills and knowledge
e.g., search skills, knowledge of
search engines

4. Functional and critical
understanding (e.g., algorithms,
business models, filter bubbles
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Digital literacy and the national curriculum for England: Learning |
from how the experts engage with and evaluate online content

Gianfranco Polizzi

Department of Media and Communications, London School of Economics and Political Science, Houghton Street, London, WC2A 2AE, UK

ARTICLE INFO ABSTRACT

Keywords: Educationalists’ and policymakers’ curriculum work on digital literacy in England has overlooked
Media education the expertise of digital specialists such as information, IT and media professionals. Given the lack
Media literacy

of evidence, this article draws on semi-structured interviews with experts in the United Kingdom,
enhanced by a diary methodalogy and a conversational approach to the think aloud method, to
explore how they engage with and evaluate online content. In doing so, it addresses what digital
literacy entails and how to promote it across the national curriculum for England. It is argued that
the ability to evaluate online content involves not only reflections on the nature and origin of
information, contextual knowledge and the use of multiple sources, but also functional and
critical digital skills and knowledge about the internet and the digital environment. Relatedly, it is
argued that the Citizenship and Computing curricula should be revised to promaote digital literacy
as a cross-curricular subject.

Digital literacy
Digital experts
National curriculum

1. Introduction

Defined as the ability to access, analyse, evaluate and produce messages in a variety of forms, media literacy is advocated by
academics and educationalists for contributing to well-informed citizens who engage with information critically and autonomously,
participating in society and democracy (A lobbs, 2010). In the UK, while information is highly mediated by digital
technologies, only 2% of primary and secondary school children are able to identify false information online when taking a misin-
formation quiz. Three in five say misinformation makes them trust the news less, and half are worried about whether they can identify
misinformation (National Literacy Trust, 2018). While half of 12- to 15-year-olds find it hard to tell whether content on social media is
true, two in five have come across misinformation. Over four in ten think that social media provide trustworthy news. And three in ten
aged 8-15 think that “if a website is listed by a search engine it can be trusted” (Ofc 019, pp. 10-11).

Academics and practitioners think that media literacy needs to be embedded within the mainstream curriculum, since small-scale
media literacv proiects in school are not sufficient (Bazalgette. 2010). But countries like the UK and others in Europe lack a unified




However...

While criticality is crucial to media
literacy, some approaches have
privileged the functional over the
critical — e.g.:

« Some digital inclusion research
and interventions (digital access
and basic skills)

* The current national curriculum for
England (Computing, practical
and coding skills)

* Focus on employment, the
workforce, the economy
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Media literacy provision from the perspective of policymakers
and civil society organisations in five areas of the UK: a case study
approach
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ABSTRACT ARTICLE HISTORY

Despite efforts to promote media literacy provision (i.e., the support Received 22 January 2025
provided to develop people’s media literacy within and outside formal Accepted 28 September
education) in the UK, this provision remains fragmented, under- 2025

supported, and under-evaluated. Employing a case study methodology, KEYWORDS

th_is _article explores the sta'ge (_Jf media literacy policy_ and provision Media literacy; education;
within five areas of the UK: Birmingham and the West Midlands, Greater provision; policymakers; civil
Manchester, Liverpool City Region, Scotland, and Wales. Based on semi- sodiety organisations
structured interviews with policymakers and representatives of civil

society organisations, key findings suggest that government bodies

within all five areas have established digital inclusion networks, with

media literacy provision piggybacking on these networks. While best

practice is often based on forms of collaboration (e.g., to access target

populations, co-design/co-deliver initiatives), significant barriers remain,

including funding and the lack of an overarching framework for

coordinating media literacy provision across the UK. The implications of

these findings for research, policy, and practice are discussed.
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What about the critical?

* Privileged within media literacy
research situated in media studies

« Critical digital literacy —
essential for acting as informed
citizens in the digital age

« Critical pedagogy research —
criticality (essential to challenging
power structures) as conducive to
civic action

 How much do we politicise the
critical?
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literacy and civic engagement
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Abstract

This article proposes a theoretical framework for how critical digital literacy,
conceptualized as incorporating Internet users’ utopian/dystopian imaginaries of society
in the digital age, facilitates civic engagement. To do so, after reviewing media literacy
research, it draws on utopian studies and political theory to frame utopian thinking
as relying dialectically on utopianism and dystopianism. Conceptualizing critical digital
literacy as incorporating utopianism/dystopianism prescribes that constructing and
deploying an understanding of the Internet’s civic potentials and limitations is crucial
to pursuing civic opportunities. The framework proposed, which has implications for
media literacy research and practice, allows us to (l) disentangle users’ imaginaries
of civic life from their imaginaries of the Internet, (2) resist the collapse of critical
digital literacy into civic engagement that is understood as inherently progressive, and
(3) problematize polarizing conclusions about users’ interpretations of the Internet as
either crucial or detrimental to their online engagement.

Keywords
Civic engagement, critical digital literacy, digital literacy, media literacy, utopian/



How about A/ literacy?

« Research and frameworks have
mushroomed since 2020-21

* “The competencies that enable
individuals to critically evaluate Al
technologies; communicate and
collaborate effectively with
Al”(Long and Magerko, 2020)

* Much of the work focuses on
educational settings, some on the
workplace, and less on the public
at large
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How about A/ literacy?

* Most approaches privilege
cognitive and individualistic
competencies — including the
critical evaluation of outputs in

terms of accuracy and bias (Su et
al., 2025; Wang et al., 2026)

 Critical questions of ethics (and
social implications) are
increasingly integral (e.q.,
transparency, accountabillity, bias,
iImpact) (Ng et al., 2021, Pinski &
Benlian, 2024)
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Ng et al.’s approach
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Higher
cognition level

Lower
cognition level

Al literacy cognitive
domains

3. Evaluate and
create

2. Use and
apply

1. Know and
understand

SIYie IV ¥

Al literacy cognitive domains (adapted from Ng et al., 2021)




Ng et al.’s approach

Ng, D. T. K,, Leung, J. K. L., Chu, S. K. W.,
Qiao, M. S., & Shen, Q. (2021).
Conceptualizing Al literacy: An exploratory

review. Computers and Education: Artificial
Intelligence, 2, 100041.
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Al literacy

Definitions

Know &
understand
Al

Use & Apply Al

Evaluate &

create Al

Al ethics

Know the basic functions of Al and how
to use Al applications.

Applying Al knowledge, concepts and
applications in different scenarios.

Higher-order thinking skills (e.g.,
evaluate, appraise, predict, design) with
Al applications.

Human-centered considerations (e.g.,
fairness, accountability, transparency,
ethics, safety).




Ng et al.’s approach

BLOOM'S TAXONOMY

‘ CREATING

Use information to create something new

‘ EVALUATING

Examine information and make judgments

>

HIGHER-ORDER
THINKING SKILLS

ANALYZING

Take apart the known and identify relationships
APPLYING

Usein

formation in a new (but similar) situation
UNDERSTANDING

Grasp meaning of instructional materials

LOWER-ORDER
THINKING SKILLS

REMEMBERING
Recall specific facts




Ng et al.’s approach

Design new Al applications or Al-driven solutions (in
ways that are socially responsible)

Critically assess the social implications and impact
Evaluate of Al tools (e.g., job displacement, privacy
violations, bias and discrimination)

Examine the performance of Al models and
Analyse understand their use and implications within
different sectors

Apply Use Al tools to perform tasks (e.g., chatbots to ask
queries)

Understand how Al systems work (e.g., the role of data

Understand in training Al models)

Know Recognise basic Al terminology (e.g., machine learning,

algorithms)
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Why media literacy
matters
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Two complementary paradigms

Protection Participation
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Protection from...

 Online risks
* Internet safety

 If you know how to identify these
risks, you may be able to find
ways to cope with or avoid them
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Participation 1n...

Society

All areas of life

Digital (and social) inclusion
Empowerment
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Two sides of the same coin — case study
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For example, for survivors of P—

e . . Survi_vor_s of Modern Slavery and Tht_eir Digital I_nclusion: A UK
modern slavery, it is essential for e Farsbecive o Sunvors and

Gianfranco Polizzi()?, Jeanette D'Arcy (92, Rebecca Harris (5?2, Simeon Yates (5?2,
Catherine Cullen®, and Bronagh Andrew<

L] L] L]
« Safety (scams, misinformation s M and ity ttte, Uity of o, U UG srtons Ogenction o i
y y “Digital Media and Society Institute, University of Liverpool, Liverpool, UK; ®International Organization for Migration

(IOM), London, UK; <Trafficking Awareness Raising Alliance (TARA), Glasgow, UK

re-trafficking)

This paper considers how to better support the social inclusion of survivors of Survivors of modern slavery;
modern slavery using digital technologies. As such, it explores the under- organizations supporting
researched views and experiences of survivors themselves and representa- survivors; digital inclusion;
L] u u u . . . tives of civil society organizations supporting them, in relation to how they digital literacy;
[ ] D I Ita I I n c I u S I o n — a rtl CI atl O n access and use digital technologies in the UK. Semi-structured interviews (rejintegration
were conducted with 11 survivors and 18 organization representatives, and
the data collected was thematically analyzed. Key findings suggest that, to
u u support survivors' (rejintegration, it is essential to provide them with access
I n eve ry a rea Of I Ife to technology and the digital skills to be safe and pursue opportunities
online. However, while survivors value digital technologies to access support
and undertake everyday activities, funding for the provision of such technol-
u . u u ogies is both limited and inconsistent. Meanwhile, in terms of digital skills
CO m m u n I Catl n W I t h frl e n d S a n d and safety training, balance between individualized, tailor-made support and
formal training is often lacking. Bridging research on survivors of modern

slavery with broader digital inequalities work, this paper argues that digital

access and digital literacy are crucial to survivors’ material and socio-cultural

L] L]
(re)integration in the UK. Recommendations are provided for research, prac-
y tice, and policy aimed at facilitating the social and digital inclusion of
survivors.
| )

Introduction

This paper presents findings from a study exploring the views and experiences of survivors of modern
slavery, and representatives of civil society organizations supporting survivors, in relation to how they
access and use digital technologies in the UK. This study was conducted in response to a funding call
from the Modern Slavery and Human Rights Policy and Evidence Centre (MSPEC) looking at support
systems and procedures for survivors of modern slavery specifically in the UK and on the role of digital
technologies as part of these svstems and procedures. Based on semi-structured interviews with both
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Two sides of the same coin — case study 2
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News literacy education and civic engagement among primary school

FO r c h i Id re n ag ed 9-1 1 ) it iS children: a mixed-methods evaluation
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« Safety (scams, misinformation

ABSTRACT ARTICLE HISTORY

awareness, community
Involvement, volunteering,
disposition towards future
participation

UNIVERSITYOF
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Civic engagement — civic

Developing children’s news literacy skills to critically engage with news is crucial to
their development as informed and engaged citizens. Yet, primary school children
remain largely overlooked by research and practice, which have focused primarily on
older cohorts. This article draws on the mixed-methods evaluation of NewsWise — a
news literacy programme for UK primary school children aged 9-11 - to explore the
effectiveness of the programme and what aspects of NewsWise were perceived to
work better than others. A randomised controlled trial with pre-, post-, and follow-up
surveys revealed that NewsWise was effective in developing children’s ability to spot
misinformation, and that there was a positive relationship between their news literacy
and civic engagement. Focus groups with pupils and semi-structured interviews with
teachers further indicated that the programme developed pupils’ interest in the news
and news literacy skills, motivated them to be more involved in civic life, and was
well received but could be improved for future delivery. We argue that media and
news literacy education should be embedded more robustly in the UK school curricu-
lum, and that future research and practice should focus more closely on primary
school children’s development of news literacy and civic engagement.

Introduction

Received 2 May 2025
Revised 13 November 2025
Accepted 10 January 2026

KEYWORDS

News literacy; media
literacy; civic engagement;
school intervention; mixed-
methods

SUBJECTS

Social Sciences; Education;
Classroom Practice;
Assessment & Testing;
Social Sciences; Education;
Classroom Practice; Sodal
Sciences; Education;
Classroom Practice;
Teaching & Leaming

Developing children’s news literacy, defined as the skills and knowledge required to critically engage
with news and the broader news ecosystem (Tully et al, 2022), is essential if we are to support the
development of citizens who can evaluate the validity of news and make informed decisions to partici-
pate in society. A well-informed citizenry is crucial to the functioning of a healthy democracy. However,
we live in an aae in which diaital technoloaies - includina the internet. diital devices. and artificial



Two sides of the same coin — case study 3

For activists and political
advocates, it is essential for

 Overcoming risks like
misinformation, privacy violations,
surveillance (strategic
disengagement

* Political participation —
engagement with news stories,
accessing and sharing political
content, campaigning
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Digital literacy and strategic (dis)engagement: examining
how functional and critical digital literacy shapes
participation

Gianfranco Polizzi %
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ABSTRACT ARTICLE HISTORY
Employing semi-structured interviews enhanced by think aloud and Received 23 August 2024
diary methods, this article explores how digital experts (e.g., Accepted 7 January 2025

information/IT/media professionals) and civic advocates (e.g.
political party candidates, activists) deploy digital literacy to
participate in society. These groups — who are digitally savvy and digital literacy; critical digital
civically active, respectively — are ideal for exploring the intersection Jiteracy; pani(;pation; civic
of digital literacy and participation in public, community, and/or engagement; strategic
political life. This study found that their practices (e.g. reading (dis)engagement

news, sharing political content, campaigning) are informed by a

wealth of functional and critical digital skills and knowledge. These

enable them to strategically overcome bias, misinformation, and

their own privacy concerns, and to navigate both the potentials

and limitations of the internet in line with different ideologies. Their

practices, furthermore, often involve what this article refers to as

strategic disengagement (i.e, the deliberate withdrawal from

engaging with online content and/or platforms). This article shows

how functional and critical dimensions of digital literacy can be

deployed in tandem to make strategic decisions to participate. In

doing so, it problematises the assumption that critical digital

literacy is inherently progressive and that online disengagement

results necessarily from poor functional digital literacy. The

implications of these findings for research and practice are discussed.

KEYWORDS
Digital literacy; functional

Introduction

Digital technologies - including the internet, digital devices, and artificial intelligence
(AI) - present opportunities for participation in society and risks such as misinforma-



Evidence about the
UK population
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Gaps 1n children’s media and Al literacy

« 56% of 8-17-year-olds have used Al

* 4in 10 would trust Al-generated
news articles as much as or more
than those written by humans

 31% are confident but unable to
assess the trustworthiness of a social
media profile

Children and Parents:

* 6 in 10 struggle to identify paid

adverts on search engines Media Use and

« 25% of 13-17s are confident but Attitudes Report
unable to identify an Al-generated
image Published 21 May 2026

Welsh language summary available
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Gaps 1n adults’ media and Al literacy

« 54% of adults report using Al tools

« 37% are confident but unable to
identify paid advertising online, with
younger adults performing less well
than older adults

* More than 25% are unable to spot
fake social media profiles

 Almost 20% believe that if a website ' 3 ARATE
appears in search results it will Adults’ Media
contain accurate information Use and Attitudes

* Only 44% feel confident deciding Report
whether online content is produced
by a person or Al, with 24% not N
feeling confident iR S
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Supporting Young People’s Mental Health and
Wellbeing in the Age of Al
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Supporting Young People’s Mental Health and
Wellbeing in the Age of Al
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Preliminary findings

Al Chatbot Literacy (N = 623)

To what extent

I am familiar with what Al chatbots can be used for — 19.6%

I avoid entering sensitive information into Al chatbots _ dO yOU agree
(e.g., personal identification numbers, addresses, 37.5% .
health data or photos of others) when it is not
> it is not with the
| can recognise when an Al-generated response appears a9 =, fO”OW'hg
to be incorrect or "made up" Statements

about your
understanding
of, and ability
to engage
with, Al
chatbots?

I can tell when | am interacting with an Al chatbot — 21.4%

| have used Al chatbots to create something new that | 38.4%
would not have been able to produce on my own

| know how to use Al chatbots to help me generate
creative ideas (e.g., for texts, images, music or d 30.8%
problem solving)

I know that Al chatbots can reproduce or amplify
existing biases in society (e.g., racial or gender 46.6%
discrimination)

I understand both the positive and negative 35 5%
implications of Al chatbots for society at large
I understand that Al chatbots follow patterns learned _] 17.0%
from large amounts of data
When | use Al chatbots, | take into account that
training and using Al consumes energy and may have 48.7%
environmental impacts
T T T T T
(0] 20 40 60 80 100

Percentage (26)

Il Not at all 1 Small/Moderate B Large/Very large



Preliminary findings

I am familiar with what different Al-powered tools can
be used for

| avoid entering sensitive information into Al-powered
tools (e.g., personal identification numbers,
addresses, health data or photos of others) when it is
not necessary

| can recognise when an outcome generated by an Al-
powered tool appears to be incorrect or "made up".

I can tell when | am interacting with an Al-powered
tool

| have used Al-powered tools to create something new
that | would not have been able to produce on my own

I know how to use Al-powered tools to help me generate
creative ideas (e.g., for texts, images, music or
problem solving)

I know that Al-powered tools can reproduce or amplify
existing biases in society (e.g., racial or gender
discrimination)

| understand both the positive and negative
implications of Al-powered tools for society at large.

| understand that Al-powered tools follow patterns _|

learned from large amounts of data.

When | use Al-powered tools, | take into account that
training and using Al consumes energy and may have
environmental impacts

Al Literacy (N = 324)

34.6%

43.2%

33.9%

39.2%

11.4%

36.1%

[
(0] 20

I Not at all

T T
40 60

Percentage (%)

1 sSmall/Moderate

80

I Large/Very large

100

To what extent
do you agree
with the
following
statements
about your
understanding
of, and ability to
engage with, Al-
powered tools?



Percentage (%)

Preliminary findings

Overall Al chatbot literacy by sex (collapsed categories, all items)

100 T

80

60

40

20

2.5% 2.0%

Not at all

B Female
B Male

Small/Moderate

69.0%

Large/Very large

To what extent
do you agree
with the
following
statements
about your
understanding
of, and ability to
engage with, Al
chatbots?



Percentage (%)

Preliminary findings

Al literacy by sex (collapsed, all items)

100

80 -

Not at all

B Female
B Male

Small/Moderate

63.9%

Large/Very large

To what extent
do you agree
with the
following
statements
about your
understanding
of, and ability to
engage with, Al-
powered tools?



Preliminary findings

Al chatbots are useful for learning new
things

Al chatbots make me feel better about myself

Al chatbots pose a threat to society

Al chatbots provide societal benefits when
used responsibly

Chatbots make me intellectually lazy

I enjoy interacting with Al chatbots

I interact with Al chatbots because they are
user-friendly and responsive

| spend too long interacting with Al chatbots

| use Al chatbots to make everyday tasks
easier for me

Interacting with Al chatbots can feel tiring
or stressful

Interactions with Al chatbots feel mechanical
and robotic

Using Al chatbots makes some tasks more
complicated than necessary

Attitudes towards Al chatbots (N = 623)

To what extent

o _ do you agree
with the
I fiiowing
I :eens
about Al
I chatbots in
B
-
e

Percentage (%)

BN Not at all 1 Small/Moderate I Large/Very large



Preliminary findings

Al attitudes (N = 324)

Al-powered tools are useful for learning new
things

51.2%

Al-powered tools make me feel better about 25.0%

myself

Al-powered tools make me intellectually lazy 45.3%

Al-powered tools pose a threat to society 51.6%

Al-powered tools provide societal benefits
when used responsibly

66.4%

| enjoy interacting with Al-powered tools 60.2%

| interact with Al-powered tools because they
are user-friendly and responsive

56.1%

| spend too long interacting with Al-powered
tools

32.7%

| use Al-powered tools to make everyday tasks
easier for me

a47.2%

Interacting with Al-powered tools can feel
tiring or stressful

57.4%

Interactions with Al-powered tools feel
mechanical and robotic

Using Al-powered tools makes some tasks more
complicated than necessary

-
-
-

Percentage (%)

B Not at all [/ small/Moderate I Large/Very large

To what extent
do you agree
with the
following
statements
about Al-
powered tools in
general?



Agreement (%)

Preliminary findings

Negative Al attitudes by sex (Large / Very large agreement)

57.1%

35.7%

50

40

30

20

10

1.4%  1.4%

B Female
B Male

To what extent
do you agree
with the
following
statements
about Al-
powered tools in
general?



Preliminary findings

Al literacy development (N = 946)

Informal online content created by other users
(e.g., YouTube videos, personal blogs)

Social media (e.g., LinkedIn, Instagram, X,
YouTube)

Conversations with friends or family

Online communities or forums (e.g., Reddit)

News media

Support at university, college or other education
(e.g., workshops, taught sessions)

Information shared by Al chatbots

Structured online learning resources (e.g.,
government websites, charities such as Good Things
Foundation)

A course or programme outside formal education
(e.qg., library, community centre)

Advertising or commercial content

Fictional representations (e.g., films, TV shows,
books, games)

Other (please specify)

I'm not interested in learning about Al

I'm not aware of any useful information or
resources

67.4%

66.8%

Total respondents (N = 946)

10

20

T
30

T
40

Percentage (9)

50

T
60

T
70

Where does
your knowledge
of Al mainly
come from?



Provision and
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Key challenges

1. Lack of consistent formal
education

2. Avibrant yet under-resourced
civil society sector

3. Limited robust evidence of what
works

4. Disjoint policy efforts lagging
behind technological
advancements
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1. Lack of consistent formal education

* Provision is patchy across the i s 13 Routldge

https://doi.org/10.1080/17439884.2025.2572624 Taylor & Francis Group

a OPEN ACCESS W) Check for updatos

Media literacy provision from the perspective of policymakers

o O n Iy 2 3% Of U K Ch i Id re n re po r‘t and civil society organisations in five areas of the UK: a case study

approach

h aVi n g h ad regu,ar m ed ia Gianfranco Polizzi e""b, Jeanette D'Arcy @9, Rebecca Harris @ <9, Simeon Yates @ <4 and

Frances Yeoman

1 “Department of Linguistics and Communication, University of Birmingham, Birmingham, United Kingdom;
I e ra Cy e S S O n S (OfCO m 2 02 6 ) ®Centre for Urban Wellbeing, University of Birmingham, Birmingham, United Kingdom; “Department of
) Communication and Media, University of Liverpool, Liverpool, United Kingdom; “Digital Media & Society Institute,
University of Liverpool, Liverpool, United Kingdom; “Liverpool Screen School, Liverpool John Moores University,
. . . . Liverpool, United Kingdom
* Media literacy education is not
ABSTRACT ARTICLE HISTORY
- Despite efforts to promote media literacy provision (i.e., the support Received 22 lanuary 2025
m a n d ato o r I rm I provided to develop people’s media literacy within and outside formal Accepted 28 September
education) in the UK, this provision remains fragmented, under- 2025
. . supported, and under-evaluated. Employing a case study methodology, KEYWORDS
e m b e d d e d I n th e n atl O n a I this article explores the state of media literacy policy and provision Media literacy; education;
within five areas of the UK: Birmingham and the West Midlands, Greater  oision; policymakers; civil
Manchester, Liverpool City Region, Scotland, and Wales. Based on semi- society organisations
- . . structured interviews with policymakers and representatives of civil
c u rrl c u u m (POI IZZI et al 202 5) society organisations, key findings suggest that government bodies
") within all five areas have established digital inclusion networks, with
media literacy provision piggybacking on these networks. While best
practice is often based on forms of collaboration (e.g., to access target
populations, co-design/co-deliver initiatives), significant barriers remain,
including funding and the lack of an overarching framework for

coordinating media literacy provision across the UK. The implications of
these findings for research, policy, and practice are discussed.
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1. Lack of consistent formal education

 Educators need more support

(resources, training) (McCarthy,
2023)

Education landscape is
complicated by new
technologies

Low confidence in Al use (DfE,
2025), reluctance to use Al,

concerns about its impact (GMB,

2025)

UNIVERSITYOF
BIRMINGHAM

ats GOV-UK

Home > Education, training and skills > Teaching and leadership > Recruiting, inducting and r

Press release

Al revolution to give teachers more
time with pupils

Government driving forward Al tools to deliver excellence
everywhere for every child, as part of Plan for Change.

From: Department for Education and The Rt Hon Bridget Phillipson MP

Published 10 June 2025




2. Vibrant yet under-resourced civil society

« Many charities doing work on the D 13 Routledge

https://doi.org/10.1080/17439884.2025.2572624 Taylor & Francis Group

ground pr—

Media literacy provision from the perspective of policymakers

° Yet, I | m |ted , S h O rt-te rm an d and civil society organisations in five areas of the UK: a case study

approach

p rescri pti Ve g Ove rn m e nt fu n d i n g Gianfranco Polizzi @ ®, Jeanette D'Arcy © <9, Rebecca Harris @ <9, Simeon Yates © <9 and

Frances Yeoman ©¢

L . :Department of Linguistics and Communication, University of Birmingham, Birmingham, United Kingdom;
[ ] S h t I d r ' l | | - I t ‘Centre for Urban Wellbeing, University of Birmingham, Birmingham, United Kingdom; “Department of
o r - Ive S a S Ca e ro e C S ] Communication and Media, University of Liverpool, Liverpool, United Kingdom; “Digital Media & Society Institute,

University of Liverpool, Liverpool, United Kingdom; “Liverpool Screen School, Liverpool John Moores University,

precarious staff e Tt I

ABSTRACT ARTICLE HISTORY
Despite efforts to promote media literacy provision (i.e., the support Received 22 lanuary 2025

L L ] ] ]
o L m t d t I d t provided to develop people’s media literacy within and outside formal Accepted 28 September
I I e n a I o n a Coo r I n a I o n education) in the UK, this provision remains fragmented, under- 2025
supported, and under-evaluated. Employing a case study methodology, KEYWORDS

this article explores the state of media literacy policy and provision Media lit education:
within five areas of the UK: Birmingham and the West Midlands, Greater pml'.:ioln?{;;rilcymﬁi:néivil

[ ] M e d i a I ite ra Cy p rOVi S i O n Manchester, Liverpool City Region, Scotland, and Wales. Based on semi- society organisations

structured interviews with policymakers and representatives of civil
society organisations, key findings suggest that government bodies

L ] L ] L] ] n

p Ig g y ba C kl n g O n reg I O n a I d I g Ita I within all five areas have established digital inclusion networks, with
media literacy provision piggybacking on these networks. While best

- - practice is often based on forms of collaboration (e.g., to access target
populations, co-design/co-deliver initiatives), significant barriers remain,

I n CI us I o n netwo rks including funding and the lack of an overarching framework for
coordinating media literacy provision across the UK. The implications of
these findings for research, policy, and practice are discussed.
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3. Limited robust evidence of what works

 The media literacy sector is \
under-evaluated

° VaSt array Of educatlonal Cross-sectoral challenges to media literacy
resources but we know little about Lo v, e i, R Soinand < g - SR8
uptake or effectiveness

* Robust evaluations (including
large-scale RCTs and longitudinal
studies) can be expensive and not
always easy to implement

Fwm UNIVERSITYOF
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4. Disjoint policy efforts lagging behind

« The Communications Act (2003) i s 13 Routledge

https://doi.org/10.1080/17439884.2025 2572624 Taylor & Francis Group

gave Ofcom its statutory duty to B oren ccess Mo
p o mote m ed |a I |te ra Cy —_ |ate r Media literacy provision from the perspective of policymakers

and civil society organisations in five areas of the UK: a case study

reinforced through the Online approach

Gianfranco Polizzi @, Jeanette D'Arcy <9, Rebecca Harris @9, Simeon Yates @4 and

Media Literacy Strategy (2021) Frances Yeoman ©°

“Department of Linguistics and Communication, University of Birmingham, Birmingham, United Kingdom;
= ®Centre for Urban Wellbeing, University of Birmingham, Birmingham, United Kingdom; “Department of
a n d th e O n I I n e S afe ty ACt (2 O 2 3 ) Communication and Media, University of Liverpool, Liverpool, United Kingdom; “Digital Media & Society Institute,
University of Liverpool, Liverpool, United Kingdom; “Liverpool Screen School, Liverpool John Moores University,
Liverpool, United Kingdom

« Government department silos, — —

Despite efforts to promote media literacy provision (i.e., the support Received 22 lanuary 2025
. [ provided to develop people’s media literacy within and outside formal Accepted 28 September
a n d h I Sto rl Ca I I education) in the UK, this provision remains fragmented, under- 2025
supported, and under-evaluated. Employing a case study methodology, KEYWORDS
- this article explores the state of media literacy policy and provision Medla Rteracy: education;
u n d efl n e d/u n c I e a r ro I e Of DfE within five areas of the UK: Birmingham and the West Midlands, Greater  proyision; policymakers; civil
Manchester, Liverpool City Region, Scotland, and Wales. Based on semi- society organisations
structured interviews with policymakers and representatives of civil
society organisations, key findings suggest that government bodies
. . . within all five areas have established digital inclusion networks, with
[ J M ed Ia I Ite raC a roa Ch ed I n media literacy provision piggybacking on these networks. While best
practice is often based on forms of collaboration (e.g., to access target
populations, co-design/co-deliver initiatives), significant barriers remain,

= = I . 3 ks
protectionist terms B s o e

these findings for research, policy, and practice are discussed.
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Promising recent steps

« Ofcom published its media literacy

strategy (2020) ~ media literacy s
everyone’s business” |

Home > Societyand culture > Online safety » A Safe, Informed Digital Mation

* Review of the national curriculum

— decision to embed media literacy ‘ff . I f%m
education more robustly (although Al el v
literacy is discussed separately)
- More coordinated efforts involving i .. :
government departments (DSIT, A Safe, Informed Digital Nation
DCMS, DfE)
- - - Contents A Safe, Informed Digital Nation
y M ed I a L Ite ra cy ACtI o n P I _a n ( U K :::;E::::) rrrrrr . Governrlnent's Mediga:.il:'a; Action Plan (2026-2029)
Gove rn ment! 2026) (desplte key Part 1: Principles Presented to Parliament by the Parliamentary-Under Secretary of State for Al and
Iimita tions) Eari i IF’riolrities atniactions Online Safety by Command of His Majesty

timetable March 2026




Recommendations
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Recommendation 1

Media literacy should be made
mandatory, embedded more
robustly across the
curriculum, and promoted as
incorporating Al literacy
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Recommendation 2

Revising the curriculum might not
work, unless more and better
support for teachers (training,

resources) is also provided
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Recommendation 3

&l GOV-UK

Home > Societyand culture > Online safety » A Safe, Informed Digital Mation

We need a more comprehensive

e o s &
D f D D
framework, building on the = e, ol | |Eeciens
& Technology Media & Sport

recent Media Literacy Action Plan
(2026), spelling out who Policy paper o :
(government departments, civil spbiopl e DR
society, industry) should be doing

Contents A Safe, Informed Digital Nation

what, and allocating resources e

Introduction
a CCO rd i n I Part 1: Principles Presented to Parliament by the Parliamentary-Under Secretary of State for Al and
g y Part 2: Priorities and actions Online Safety by Command of His Majesty
Part 3: Implementation
timetable March 2026

Government's Media Literacy Action Plan (2026-2029)
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Recommendation 4

More government funding is

needed to support civil society

Initiatives and interventions, as
well as research and evaluations
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Thank you
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